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AHHOTAIIUS

JIMHrBOIMOAKTUYECKWA  MUCKYpC ~ paccMaTpuBaeTcs  Kak  crenuddudeckas  pa3sHOBHIHOCTH
MeAaroTHIeckoro  JAWCKypca, oO0Jamaromero CBOMMH OCOOCHHOCTSMH, OOYCJIOBICHHBIMH — €T0
MPUHAUIKHOCTBIO K COOTBETCTBYIOLICH NPEAMETHOW OO0JAcTH. 3HAaHWUE BBICTYMACT KaKk OJAHA W3
KJIFOUEBBIX CYIIHOCTEH AAHHOIO THUIMA AMCKYPCHUBHOM JEATENbHOCTH JroneW. Bcenen 3a WM3BECTHBIMU
YUEHBIMH 3HaHUE U AUCKYPC PAcCMaTPHUBAIOTCS Kak QyHIaMEHTaTbHbIC KATETOPUY I'YMaHUTAPHBIX HAYK.
B JIMHTBOAUAAKTHUYCCKOM I[I/ICKprC 3HAHUC MOXKET 6I>ITI:» HpCI[CTaBHeHO Ha ypOBHe pa3J'II/I‘-IHLIX
¢dopMaToB, 0c000E MECTO Cpelrd KOTOPHIX MPHUHAICKUT JTUHTBUCTUIECKOMY 3HAHHUIO, BKITFOYAIOIIEMY
KaK TEOPETHYECKHE OCHOBBI OBJIAJICHHUS SI3bIKOM U COOTBETCTBYIOIICH KyJNbTYPOW, TaK U MPAKTUUECKUE
HABBIKU B 3TON 00JIaCTH. B aHTIIOS3BIYHOM TUCKYpCE JaHHAs KOHIETITyalbHAsl CYIIHOCTh MPeCTaBIIeHa
pa3JII/I'-IHBIMI/I TepMI/IHOJ'IOI‘I/I‘IeCKI/IMI/I CAMHUIaMu, cpezm KOTOprX JAHHOC 3HA4YCHUC HaI/I6OJ'Iee C€MKO
penpe3eHTUPYETCST MOCPEACTBOM citoBocoueTanus linguistic knowledge, cemantuueckas crermduka
KOTOPOTO SIBIIIETCS OOYCIIOBIIEHHOW OCOOEHHOCTSIMH COZEpIKAIIEro ero KOHTEKCTa, WIParoIIero
OTIPENIETISIONTYI0 POJh B TPOIECCE CMBICIOBOTO CTAHOBJICHHUS SI3BIKOBBIX 3HAYCHHM B PEUCBOU
JIECTBUTEIBHOCTH.

Abstract

Linguodidactic discourse is considered to be the specific variation of pedagogical discourse, possessing
its own peculiarities, determined by the subject area it belongs to. Knowledge can be regarded as one of
the key issues in terms of this type of human discourse activity. Knowledge and discourse are considered
to be the fundamental categories in the field of the Humanities. In linguodidactic discourse, knowledge
can be represented on the level of different formats. Within these terms the leading role belongs to
linguistic knowledge that includes both the theoretical basis of language and culture acquisition, as well
as language proficiency issues. In the English discourse the linguistic knowledge concept can be
presented by various terminological units, among which the most capacious way of the integrative
meaning representation is the word-combination “linguistic knowledge”, the semantic peculiarities of
which are conditioned by the specificity of its context, that plays the leading role in the process of
semantic meanings formation in the actual speech reality.

KiaroueBble cJioBa. JHMHTBHCTHYECKOE 3HaHHC, HI/IHI‘BO)II/I}IaKTI/IT-IeCKI/Iﬁ JUCKYPC, KOHTCKCT, A3bIK U
KYyJIbTypa, UHTCTPATUBHOC A3BIKOBOC 3HAYCHUC.

Keywords: linguistic knowledge, linguodidactic discourse, context, language and culture, integrative
linguistic meaning.
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Beenenne

B xone u3yueHust JIMHIBOIMJAKTUYECKOTO JUCKYpCa, MPEACTaBIsAONIEero codoit ocodyo
Pa3HOBUAHOCTD ME€arOrMUeCcKOro AUCKypca, CBA3aHHYIO C MPOLECCOM TPAHCISLUU U YCBOEHUS
JUHTBUCTUYECKUX 3HAHUI, a TaK)Ke B3aMMOJICHCTBYIOIUX C HUMU 3HAHHUM O JIMHTBOKYJIBTYPHBIX
(eHoMeHax, BO3HUKAET LENbIH PsiJi BOIPOCOB OTHOCUTENHHO MPUPO/IBI U KOTHUTUBHOTO CTaTyca
SIBJIGHUH, JIe)KAIlMX B OCHOBE JAHHBIX IpolleccoB. BakKHBIMH CBONCTBAMU JIMHTBOAMIAKTHYE-
CKOT'O JIUCKYpCa, PEIPE3CHTUPYEMOIO B YCTHBIX U MMCbMEHHBIX TEKCTaX, SIBJSIOTCS €r0 MHCTU-
TYLIMOHAIBHOCTh, HUHTEPAKTUBHOCTh, TECHEMWIIIEE B3aUMOACHCTBHE JIMHIBUCTHUECKUX U IKCTpa-
JMHTBUCTHYECKUX ACTIEKTOB, OTPAXAIOIIUX BO3MOKHOCTH E€CTECTBEHHOTO SI3bIKa KaK Crocoda
¢dbopMupoBanus, 00pabOTKH U nepenauyn 3HaHui. MccnenoBarenu oTMeuaroT, YTO JIMHIBOIUIAK-
THYECKUH AMCKYPC MOXKET PacCMaTpHBAThCs KaK CIIOKHAS COLMAIBHO OOyClIOBIeHHas dopma-
1[1s, B OCHOBE KOTOPOH JIEKHUT OHTOJIOTUYECKOE €TUHCTBO PEIPE3CHTUPYIOMIUX €€ KOHIIENTOB,
IIpyUYeM 0co0ast poJib IPUHAJIEKUT O0IAJAIONIUM KYJIbTYpHOU M AMUCTEMOJIOTMYECKOM 3HAUU-
MOCTBIO KOHIIENTYaJIbHBIM CTPYKTypaMm 0a3oBoro xapaktepa (knowledge, language, education,
culture) [BumnsikoBa, Kinumanosa, 2017].

SBnssick 6a30BOM METOIOJIOTUYECKOW KaTeropuei, 3HaHUe BBICTYIAeT Kak gopma cyie-
CTBOBAHMSI M CUCTEMATU3AlUU PE3YJIbTaTOB YeJIOBEUECKON KOTHHUIIMH, KOTOpasi MO3BOJISIET palu-
OHAJILHO OPraHU30BaTh AESTEIbHOCTD YEIOBEKA B IPAKTUUYECKOM U TEOPETUUYECKOM OTHOILIECHHUHU.
HccnenoBaTtenu HampaBisiOT CBOM YCHIIMS Ha pPEIICHUE TaKUX 3ajad, Kak u3yuyeHue GeHoMEeHO-
JIOTUY TIOSIBJICHUS 3HAHMS, KJacCU(UKallMs 3HAaHUH, crennduka penpe3eHTalun 3HaHus, 0Co-
OCHHOCTH PEUEMBICTUTENBbHON AesTensHOoCcTH uenoBeka [KyOpsikoBa, 1997]. B nayunsix mare-
puanax, MOCBAIICHHBIX JTaHHOW MpoOiIeMaTHKe, 0co00e BHUMAHUE YAENSETCS BOIPOCY O HeoO-
XOJUMOCTHU pa3NinyaTh TAKHUE Ba)KHbIC HAYYHbIC MOHATHUS, KaK 3HaHHE U MH(OpMALIUS, YTO TaK-
K€ HAXOJUT OTPAXEHHE B LIEJIOM psiie HOPMAaTUBHBIX JOKyMEHTOB. Tak, Harpumep, HHpopMa-
s 6a3upyercs Ha T€X WU MHBIX JaHHBIX U BBICTYINAET KaK «CBEJEHUs, BOCIIPUHIMAEMbIEC Ye-
JIOBEKOM U (MJIM) CHEIHUaJIbHBIMH YCTPOMCTBAMM KaK OTpakK€HUE (PAKTOB MaTEpUalIbHOIO WIU
JyXOBHOT'O MHUpa B IpoLecce KOMMyHUKaum» [MexxrocynapctBeHHbid crannapt, 2003]. Hayu-
Hasi THPOPMALKUS, COCTABISIONIAs OCHOBY HAYYHOTO 3HAHMUS, OTPENEIIATHCS KaK «JIOTUYECKH Op-
raHW30BaHHas MH(poOpMalMs, MojdydyaeMas B MpOILecce HAy4YHOro MO3HaHMA U oToOpakarolas
SIBJICHUS] U 3aKOHBI TIPUPOJII, OOIECTBA U MBILUICHHUS» [TaMm *ke]. B cBoro ovepens, 3HaHUE MO-
KeT OBITh PENPE3EHTUPOBAHO KaK Psijl 3aKOHOB, ONPEECICHHBIX 3aKOHOMEPHOCTEN U B3aMOCBS-
3ei, IPUHLHUIIOB U T. I., OHO 00JIa1a€T CIIOCOOHOCTHIO K MCIOIb30BAaHUIO B MPOIIECCE PELICHUS
KOHKPETHBIX 3aj1a4, BbIBeJeHUs HOBBIX (akToB: “Knowledge connotes the confident theoretical
or practical understanding of an entity along with the capability of using it for a specific purpose.
Combination of information, experience and intuition leads to knowledge which has the potential
to draw inferences and develop insights, based on our experience and thus it can assist in deci-
sion making and taking actions” [Difference..., 2016].

Hayunoe 3HaHue naer mpejacTaBieHUE O INIYOMHHOM CTPYKTYpE IPEIMETOB U SIBICHUMN
OKpY>KaloIIero Mupa, 00 MxX CyIIHOCTH M B3aUMOCBS3SIX, OTIMYAsICh CUCTEMAaTHUECKUM XapaKTe-
POM U IeJICHAIIpaBJICHHON OpHEeHTalueld Ha IO3HaBaTelbHble Npouenaypbl. HaydHoe 3HaHue
MIPUHATO MOJAPA3JENIATh HA TEOPETUUECKOE U IMIIMPUYECKOE. TeopeTuueckoe 3HaHHe, KaK Ipa-
BUJIO, UIMEET OTHOILIEHHE K aOCTPaKTHBIM, HCATM3UPOBAHHBIM OOBEKTaM, OTpakas 3HAYUMbIE
CBSI3M M 3aKOHOMEPHOCTH CYILECTBOBAHMS IPEAMETOB, SBJIECHUN U IPOLECCOB. DOMIUPUUECKOE
3HAaHUE MpeACTaBseT co00il pe3yabTaT MPUMEHEHUS SMIUPUYECKUX METOJ0B MO3HAHMSI, TAKHX,
KaK HKCIIEpUMEHT, HAaO0ACHNE, IO OTHOUICHUIO K YYBCTBEHHO BOCHPUHUMAEMBIM (PeHOMEHAM,
B 3TOM ILIaHE CONMKasACh C OObIACHHBIM 3HaHHeM. CienyeT OTMETUTh, YTO MO0 MHEHHUIO psaja
YUYEHBIX, HAyYHOE 3HAaHHE MOXKET OBbITh MPEJICTABICHO KaK BepOaIbHBIMH, TaK U HEBEPOATbHBIMU
dbopMamu, B TOM YKCJI€ B BHJIE MMEIOIIETO XapaKTep UMILTUIIMTHOCTH HESIBHBIM 3HaHUEM - tacit
knowledge [[Toxanu, 1998, c. 82]) u penpe3eHTUPYEMBIMU Ha YPOBHE JTMYHOTO OMBITA YETIOBEKA,
ero HaBBIKOB U yMeHuil [DPusocodckas sunmknoneus, 2000-2019].
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E.C. KyOpsikoBa moguepKuBaeT HEOOX0IUMOCTh MPEICTABICHHOCTH 3HAHUN B SI3LIKOBON
dbopme, uTO paccMaTpuBaeTCsl B Ka4yeCTBE KpUTEPHS UX CHOPMUPOBAHHOCTH VISl OCYILIECTBICHHUS
JAJIbHENUIIEH JEesITeNbHOCTH (B TOM YHCIE S3bIKOBOM): «B 3TOM cMbICiie 3HAHUEM MOTYT OBbITh
Ha3BaHbl T€ M TOJBKO T€ (PParMEHTHI CBEJIEHUN O MHpE, KOTOpPHIE MO CBOEMY COACPKAHHIO
0000m1aroT Hanbosee BaKHBIE YEPThl ATUX CaMBIX CBEJICHHI U MPEICTABIIAIOT UX B BUJE OIpeE-
JIEJICHHBIX 3aKOHOMEPHOCTEH, PEryIsIpHOCTEH, MPaBUI U T. 1., HO KOTOpPbIE OKa3bIBalOTCS 00Jie-
YEHHBIMHU B CIICIIHAIHO CO3/1aBaEMYI0 /I HUX SA3BIKOBYIO hopmy» [KyOpsikosa, 2008, c. 16].

O0BEeKTHLI M MEeTOALI MCCJIe10BAHUSA

VYka3pIBas Ha CHEHU(PUUECKUI XapakTep 3HAHHUS B PA3IMYHBIX MPEIMETHBIX O0JIACTSX,
A.A. 3aneBckas oTMeuYaeT BaXKHOCTh Y4eTa OCOOCHHOCTEH COOTBETCTBYIOIIMX MOIX0M0B: «O-
HOW M3 (yHAAMEHTAIBHBIX HAYYHBIX 3a]a4 COBPEMEHHOCTH SBIISETCS pa3paboTka oOmiel Teo-
pun 3HaHuA. Borpockl XxapakTepa 3HaHUMN, UX COJIEPIKaHUs, XPAHEHUs, OpraHU3alluu, YCBOCHUS,
UCIIOJIb30BaHUs, MPeoOpa30oBaHMsl U T. J. TO-PA3HOMY CTaBSTCS U pemaroTcs B guiocodun, co-
[[UOJIOTUH, TICUXOJIOTUH, MEJarOrMKe U METOJIMKAaX O0y4YeHHS pa3UYHbIM MpeaMeTaM, B Hcclie-
JOBaHUSAX B o0OJacTu HCKYCCTBCHHOI'O HHTCJUICKTA, IICUXOJIMHIBUCTUKEC W OPYIrUx O6JIB,CT$IX
HaykH... [Ipexxae Bcero cieayer OTMETHTb, YTO A0 HACTOSIEr0 BPEMEHU HE UMEETCs eIMHON U
HENIPOTUBOPEUNBON KIIACCU(PUKAIINY 3HAHUN, KOTOPasi CMOTJIa ObI OOBEIMHUTE BCE BUJIBI 3HAHUH,
BBIJICJISIEMbIE 110 Pa3HBIM OCHOBaHUSMY [3aneBckas, 2000, c. 66].

T.A. Ban [lelik paccMaTpuBaeT MOHATHS 3HAHUS U TUCKypca Kak (yHJaMEHTAIbHbIC Ka-
TErOpHH COLIMATBHO-TYMaHUTapHbBIX HayK. [I0 MHEHHIO y4eHOT0, 3HAHUS SIBISIOTCS 3HAYMMBIMU
B paBHOfI MEpPC IJid IMPOU3BOACTBA, OpraHrU3allii U IMOHUMAaHUWA [[HCKprHBHOfI JACATCIIBHOCTH,
oco0asi poJib B 3TOM OTHOIICHUU MPHUHAJICKUT OOIIEMY, COLIMATIbHO pa3e/iieMOMy B JIHCTe-
MUYecKoM coobmiectse 3Hanuto [Ban [eiik, 2013, c. 21]. CoBpeMeHHBIE OT€UECTBEHHBIE UCCIIC-
JIOBAaTeNu, OTMeUasi OCOOCHHOCTH pealln3allui AUCKYPCUBHBIX (PYHKIHHA B cepe JIMHTBOAUIAK-
TUYECKOT0 JUCKypca, oOpallaloT BHUMAaHKUE Ha OOIIYI0 KOMMYHUKAaTUBHYIO HalpaBJIE€HHOCTb U
cnenuuKy CUTyalfii oOIIeHHs, B KOTOPBIX pealn3yeTcsl JaHHas TUCKYPCHUBHAs Pa3HOBUAHOCTD,
BBIJIBUrasi Ha MEPBbIH MJIaH AUJAKTUYECKYIO (PYHKIIMIO, 00YCIOBIMBAIOUIYIO aKTYaIU3aLUI0 TPEX
OCHOBHBIX KOMIIOHEHTOB, B TOM YHCJI€ Ha MEXIUCIUIUIMHAPHOM ypoBHE: «l) KOTHMTHUBHO-
HOMMHATHBHOE OCBOEHUE MHCTPYKTUPYIOLUIUM HHPOpMaIuu 00 OKpYy>Karoleil ero AecTBUTENb-
HOCTU M ee (hUKcalusl B CO3HAHWH, JaHHOW €My B KOHIIENTyalbHO-00pa3Hoil ¢opMme, KoTopas
IPEJICTaBIsIET COOOM CHCTEMY 3HAKOB, Pe(PIEKTUPYIOLUIUX ATY ACHCTBUTENBHOCTh C YYETOM €€
WHAWBUAYAIbHOTO BOCIPUSATUS WHCTPYKTUPYIOUIUM; 2) OIICHKY, CEJNIEKIIMI0 U CHCTEMAaTU3aIIHUIO
3a()MKCUPOBAHHBIX UHCTPYKTUPYIOIINM 3HAKOB, KOTOPHIE OH ToJlaraeT HanuOoyiee BaKHBIMU IS
nepesayd MHCTPYKTUPYEMOMY; 3) HCIOJIb30BAaHUE PE3YNbTATOB CUCTEMATH3aIllMU 3THUX 3HAKOB
JUtst 1ened GopMUPOBAHUS KOMIETEHLIUH MHCTPYKTUPYEMOIO B XOJie OOILIeHUsl B 00ydaroleM
(o6pazoBarenbHOM) mpocTpaHcTBe» [Onstauy, Konbinosa, 2015, c. 156]. OueBuaHBIM sSBISETCS
TOT (PaKT, YTO MPOLECC aKTyalu3alUu 3HAHWM, BBICTYNAOIIMX Kak 0a3oBas COCTaBISAIOLIAs
JUHTBOJUIAKTHUECKOTO JAUCKYpca, 0O0YCIOBIEH HAIUYUEM TAKOTO COIUOKYIBTYPHO OOYCIIOB-
JICHHOTO TlapaMeTpa, Kak BiaJieHue IpernojaBaTeleM 3HAaHUAMU Oosiee oOLIero xapakrepa U
YMEHHEM MPUMEHUTH €ro Ha MPaKTUKE, YTO COCTABISIET OCHOBY pa3pabOTKU COOTBETCTBYIOIIMX
KpUTEPUEB OoNpeesieHns chepbl AesITeNbHOCTH neaarora. BaxHo, 4To cnernuaibHOe BHUIMaHKE B
ATOU CBSI3U YAENSETCS MPENOJaBaHUI0 WHOCTPAHHOTO S3bIKA, T/I€ 3HAHHE O0IaNaeT CHeIHallb-
HbIM XapaktepoMm. Hampumep, amepukanckuid muccienosarens JloHanpn @pumen numer: “We
can turn first to some of the factors outside the classroom that contribute to forming the bounda-
ries of teaching. I will concentrate on three of them in particular. One boundary lies in the struc-
ture of the university which organizes knowledge according to academic disciplines, a structure
that has provided the major subject-matter domains used in teacher preparation. These domains
typically include subject-matter or curricular knowledge, pedagogy, or what is referred to in
some countries as ‘didactics’, and knowledge about learners from psychology. In the field of
English language teaching, these three principal domains have translated into applied linguistics,
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teaching methods or curriculum, and second language acquisition.... A second boundary is, per-
haps ironically, the professionalization of teaching. Professionalization depends on defining what
the knowledge-base of classroom teaching should be: what teachers need to know and be able to
do in the classroom, and how they should demonstrate that knowledge and skill... Still a third
boundary lies in the social organization of schooling” [Freeman, 2000, p. 14]. Takum oGpa3om, B
nponecce U3yuYCHHUA JIMHIBOJUAAKTHUYCCKOI'O JUCKYpCa BakKHeliIllee BHUMaHUE JOJI’KHO OBLITH
yIEICHO MIUPOKOMY T'YMAaHHTAPHOMY 3HAHHUIO, JISKAIIEMY B OCHOBE (DEHOMEHa SI3BIKOBOTO M
JIMHI'BOKYJIBTYPHOI'O O6paBOBaHI/I${ u CHOCO6CTByTOIJ.[CMy COMAIN3all U PAa3BUTHUIO HHAWBUIA
KaK JIMYHOCTH, a TaK¥XC HpO(i)eCCI/IOHaJIBHOMy — NeaarorutdcCKOMy 3HAHUIO, 4 TAKKC 3HAHUIO
SA3BIKOBOMY, IMHITBUCTHYCCKOMY, IMHIBOKYJIbTYPOJIOTHYCCKOMY.

Pe3y.1'leaT[>I H UX oﬁcymeﬂne

HccnenoBarenu BBIIEISIOT CIEAYIONIME BUIBl 3HAHUU, JIEXKAIIUE B OCHOBE S3BIKOBOTO
B3aMMOJICHCTBUS TIOJIeH: «1) S3BIKOBBIC 3HAHUS: a) 3HAHHUE S3bIKA — TPAaMMAaTHKHU (¢ (OHETUKON
u (oHONOTHUEH), TOMOIHEHHOE 3HAHUEM KOMIIO3MIIMOHAIBHON M JIEKCUYECKOW CeMaHTUKH; O)
3HaHUS 00 yNMOTpPeOJCHUHU S3bIKA; B) 3HAHUE NMPUHIMIIOB PEYEBOrO OOMICHUS; 2) BHES3BIKOBBIC
3HAHUS: ) 0 KOHTEKCTE W CHTYAIlWH, 3HaHUs 00 aapecare (B TOM YMCIIE 3HAHUE IMOCTABJICHHBIX
aJipecaToM IeNel U IJIaHOB, €ro MPECTABICHUS O TOBOPSAIIEM U 00 OKpY>Karoleil 00CTaHOBKE U
T. 1. ); 0) oOmiedoHOBBIC 3HAHUS (TO €CTh 3HAHMSI O MHUPE): 3HAHUS O COOBITHUSAX, COCTOSIHHSX,
JEUCTBUAX U mpolieccax u T. 1.» [['epacumos, Iletpos, 1988, c. 7]. Posb S36IKOBOTO 3HaHUS Clie-
AYCT TAKXKEC MMOAYCPKHYTb U C TOYKH 3PCHUSA OTPAKCHUS IMPOLUECCCOB OCMBICIICHHA MUPA B A3LIKC,
THOCEOJIOTUYECKOM M HOMUHATUBHOM NEATENbHOCTH YEJIOBEKa, UMEIOIICH CIOXKHBIA, HHTErpa-
TUBHBIN XapakTep. MccienoBarenu yka3plBaloT, 4TO 3HAHUS JTFOO0OTO (popMaTa Ha ypOBHE SI3BIKO-
BOH JIESATENbHOCTH MPECTABISAIOT KOTHUTUBHBIM KOHTEKCT ()OPMUPOBAHUSA M TIOHUMAHUS SI3bI-
KOBBLIX 3HaUeHUH. SI3BIKOBBIC CANHUIBI MOT'YT OBITH IMO-pa3sHOMY OCMBICJICHBI U ITPCACTABJICHLI B
OJTHOM U TOM >K€ KOTHUTUBHOM KOHTEKCTE U MOTYT CIY>KUTh PENpe3eHTAHTaMU CPa3y HECKOIIb-
KHX KOHLIENTYAJIBHBIX 00JIACTEH, YTO MOATBEPKIACT (PaKT HHTEIPATUBHOCTU UX PEIPE3CHTATHB-
Hoit cneruduku [bonabipes, 2009]. Jlannas cuTyanus o0yciaoBlieHa B IEPBYIO o4epeb MOCTO-
SHHBIM TIOCTYHNATCJIbHBIM PAa3BUTUCM IMPOLECCOB IMO3HAHHA, OTPAXKAIOIHNX MHOTOTPAaHHOCTbL U
JTUHAMHYHOCTH IMOCTUTAaeMOT0 4YelIOBEKOM Mupa. Tak, Hampumep, B Matepuaiax, MmpeacTaBisio-
munux J'II/IHFBO)II/II[aKTI/I‘-IeCKI/Iﬁ AUCKYPC, HCOAHOKPATHO BCTPCHAIOTCA A3BIKOBBIC pCaIn3aliuu ex-
isting knowledge, prior knowledge, previous knowledge vs new knowledge (u3BectHOE 3HaHHE
vs HoBoe 3Hanue): “Visitors do not need specialized qualifications to contribute. Wikipedia’s in-
tent is to have articles that cover existing knowledge, not create new knowledge (original re-
search). This means that people of all ages and cultural and social backgrounds can write Wik-
ipedia articles” [Tardy, 2010, p. 13]; “Develop new knowledge about a content area or cultural
topic. Engage in critical thinking and problem solving” [Rance- Roney, 2010, p. 25]; “Strictly
speaking, cognitive presence does not seem to lead to the construction of new knowledge”
[Celani and Collins, 2005, p. 50]; “New knowledge — new words — needs to be integrated into
existing knowledge — i.e. the learners’ existing network of word associations, or what we called
the mental lexicon”’[Thornbury, 2007. p. 93]; “Strictly speaking, cognitive presence does not
seem to lead to the construction of new knowledge” [Celani and Collins, 2005, p. 50]; “Com-
ment: there is of course a wide range of exercises where something has to be supplied by the stu-
dent. This one is fairly difficult. It does not require previous factual knowledge about the two
forms of carbon, but it does require quite high reading ability” [Abbot, 1992, p. 151].

Ocoboro BHUMaHHS 3aCITyKHBaeT TakKe HEOJHOKPATHO 3a(hMKCHpOBaHHAsl B JIMHTBOJIH-
JAKTHYECKUX TEKCTaX SA3bIKOBAs pealli3allus, OTpaKaromias crenuuKy OCHOBAHHOTO Ha B3aWMO-
JCUCTBUU TEOPETHUYECKOTO U TMPAKTUYECKOTO Havajdl IOCTPOSHUS peYd, — CIIOBOCOUYETaHUE
knowledge/use of the language. Hanpumep: “Presumably they encountered other patterns that did
not conform to their knowledge/use of the language. There was thus a disconnect between they
were saying and the patterns they were hearing” [Larsen-Freeman, 2003, p. 85] (cp.: “Since then,
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the successive administrations showed Increasing zeal in pursuing the linguistic homogenization of
Spain by spreading the knowledge and use of Castilian” [ Xavier Vila I Moreno, 2008, p. 32]).

TecHelmnias cCBA3b BJIaACHUA TCOPCTUYCCKUM 3HAHUCM O A3BIKC U MPAKTUYCCKUMHU HABbI-
KaM{ BIIQJICHUS SI3bIKOM OTPakKeHa U B CIIEYIOIIEM MpPUMEpPE, PEIPE3eHTUPYIOIIEM Hepa3pbiB-
HOE CJMHCTBO SI3BIKOBBIX 3HAHMI U mpakTuyeckoro ombita: “Each kind of text, and each individ-
ual text, requires different treatment. The work to be done at this stage may include some of the
following: ... linking the content with the readers’ experience/knowledge” [Nuttall, 2008, p. 167]
(cp.: “Think about what you have learnt, and organize the information in your mind, consider its
implications for other things you know, assess its importance and so on. The aim is to integrate it
into your previous knowledge and experience” [Nuttall, 2008, p. 129]).

IIpuBeneM ewmie psx NpUMEPOB KOHTEKCTYaJIbHOM KOHTAKTHOCTHM JIAHHBIX JIGKCUYECKUX
3HAYCHHM, pealM3yeMbIX Ha YPOBHE YCTOMUMBOTO cioBocodetanus: “The European Communi-
ty’s LINGUA initiative emphasizes the importance of Modern Languages for European under-
standing and the socio-cultural context for language learning. In their strategies for a European
dimension, the Education Ministers also attach great weight to student study visits ‘both for im-
proving linguistic proficiency and for gaining knowledge and experience on cultural, scientific
and technical matters” [Shennan, 1991, p. 113]; “So far we have described speaking skills and
speaker knowledge insofar as they relate to highly-skilled, knowledgeable speakers, making no
distinction between speaking in a first or a second (or third, or fouth etc) language. But speakers
of another language do not, initially, have easy access to these skills and this knowledge. In the
next chapter we will look at the implications of this skills and knowledge gap, and discuss gen-
eral approaches to how it might be bridged [Thornbury, 2007, p. 26]; “Although one of the par-
ticipants usually is more skilled and knowledgeable than the others, mentoring is not meant to be
used to critique or evaluate” [Murray, 2010, p. 6].

B wuccrnemoBaHMsIX AMHUCTEMOJIOTMYECKOTO XapaKTepa BBICKA3bIBAIOTCS TOYKH 3PEHUS
VUEHBIX B IUJIAHE OIpPEAETCHHs] TMOHATUN <«SI3BIKOBBIC 3HAHUA», JIMHTBUCTUYECKHE 3HAHUS.
Hampumep, A.A. 3aneBckas numeT: «TepMuH "JIMHIBUCTHYECKHE 3HAHUS' , IIUPOKO pacrpo-
CTpaHEHHBIN B OTEYECTBEHHBIX MYOIMKAIUAX, SBISETCS TPAHCIUTEPALMEeH aHTTIOSI3bIYHOTO Tep-
muna linguistic knowledge. TIpu 3ToM UMeeT MECTO HEOJHO3HAYHOCTh PYCCKOTO KOPpEsITa, Mo-
CKOJIbKY CJIOBO "THHTBHCTHUYECKUN' MpEXkie BCErO YBS3BIBAETCS C HAYKOM JTUHTBUCTHKOM, T. €.
pedb MOXET UJITH O KOMIIETEHTHOCTH B 00JIACTH 3TOW HayKH WM O 3HAHWUHU 'TIPaBUI" MPECKPHUII-
TUBHOTO THMA... OIHAKO B aHTJIOS3BIYHBIN TEPMUH BKIIAJBIBACTCS HHOE COACpIKAHKE, CBI3aHHOE
CO 3HAHUEM sI3bIKa y MHAMBUIAY» [3aneBckas, 2000, c. 67]. B aToii cBs3u HcciienoBaTeIb mpesia-
raer Mmojb30BaThCs TEPMUHOM <GI3BIKOBBIE 3HAHUSY», NU(epeHIupys X Kak 1Mo COAep:KaHUIo,
Tak u 1o ¢opme pernpeszeHtanuu [Tam xe]. [lo muennro H.A. Beceaunoil, s3bIKOBbIE 3HAHUSA
BKIIIOUAIOT KaK 3HAHUS O CHCTEME SI3bIKa C TOUKH 3PEHUS CTPYKTYpPHI M OPTaHU3AIMH, a TAKKe
3HaHME SI3bIKOBBIX 3Hau€HUM, HOpM, KaTeropuid, Tak U 3HAHUE O MUPE C TOUKH 3PEHUS €ro KOH-
HeNTyaln3aliy Ha BepOoaibHoM ypoBHe [becenuna, 2007].

PaccmoTpenue TepMHHOIOTMYECKOI0 acrleKkTa JaHHOW IpobiieMbl TpeOyeT oOpalieHus K
U3YUEHHIO TIPOIIECCa CMBICIOBOTO CTAHOBIICHHSI 3HAUEHHH S3BIKOBBIX pealn3alliii, 3aMMCTBO-
BaHHBIX M3 AHTJIOS3BIYHBIX TEKCTOB JIMHTBOJUAAKTHYECKONW TeMaTWKH. Tak, B XOJe aHaam3a
Marepuaia ObUTH OTMEYEHBI CIICAYIOIINE SIBICHUS, 00yCIOBICHHbBIE CIENU(UKOIN COEpKAIIETO
JAaHHBIC S3BIKOBBIE PEMPE3CHTAlMH KOHTEKCTOB, B IEJIOM psijieé KOTOPBIX HAXOAUT OTpaKeHUE
uziesi 0 B3aMMOJICHCTBUU TEOPETUYECKOTO U MPHUKIATHOTO 3HaHus, HanpuMep: “The story of this
precious body of linguistic knowledge takes us back to the fourth century of our era” [Laird,
1966, p. 32]; “The interface between linguistic and subject-matter knowledge raises special prob-
lems in evaluating either of them, and demands awareness on the part of instructors of what ex-
actly is being tested by different procedures. Both the “what” and the “how” signal to students
what is important in the course and influence their efforts. Each content-based situation has its
own context, clientele, and objectives, and it is around these that effective student evaluation
procedures will be developed by experienced instructors overtime” [Brinton, 1989, p. 208]; "In
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addition to making students aware how different content areas tend to structure discourse, uni-
versity foreign language teaching professionals can also share with students something of their
knowledge about language in general and about the language under study in particular. If it is
true that knowing something about the psychology or mind set of a certain field or content area
can make the learning of it more meaningful, then bringing to conscious awareness students’ im-
plicit understanding of the nature and functions of language and of the learning of language can
also be beneficial” [Lombardo, 1990, p.14-15]; “Knowledge that is relevant to speaking can be
categorized either as knowledge of features of language (linguistic knowledge) or knowledge
that is independent of language (extralinguistic knowledge).... The kinds of extralinguistic
knowledge that affect speaking include such things as topic and cultural knowledge, knowledge
of the context, and familiarity with the other speakers” [Thornbury, 2007, p. 11].

Takum o6pa30M, B TCKCTaX COACPIKATCA SKCIIJIMKATUBHBIC 3JICMCHTBI, B OCHOBHOM Ha
J'IeKCI/IKO-(l)pﬁBeOJ'IOFI/I‘leCKOM N CHUHTAKCUYCCKOM YPOBHAX, IMO3BOJJAOMIUME COOTHECTH 3HAYCHHA
COOTBETCTBYHOIIHX CJIOBOCOYETAHUHN C IponecCcoM pPEIpE3CHTAIU OIPCACICHHBIX CTPYKTYP
JUHTBUCTUYECKOTO 3HaHWs. I[lpuBeneM emie psa MmogoOHBIX MPUMEPOB, B KOTOPBIX BepOaIbHO
BeIpakeHHOe monsTre linguistic knowledge peanusyercst B cOmocTaBUTEIbHO-OMOTHUTEIbHBIX
OTHOIIEHHUSIX C APYTMMH MOHATHSIMH U3 00J1acTH JHHIBOAMIAKTUKY (Harmpumep, language profi-
ciency, cultural knowledge), HaxosIUMKA COOTBETCTBYIOIINE IKCIUTMKAIIMUA B TEKCTE U BBIMOJI-
HAIOIUMU UAeHTHGHUIHpYomYyo QyHkuuio (Hampumep, structure knowledge linguistically):
“The first area is language proficiency. Proficiency is needed in two languages enabling the stu-
dent to execute normal classroom functions through the majority and minority language... The
second is linguistic knowledge. Knowledge will be needed by teachers of two languages to teach
language acquisition in a rational, purposeful and structured manner. Such knowledge may be
divided into two parts. The first concentrating on the methods of teaching a language and the de-
velopmental sequence in language learning, and the second an introduction to the foundations of
socio-linguistics, psycholinguistics and syntax” [Hughes, 1990, p. 128]; “What is less clear is
how justified they are in sacrificing the teaching of more in-depth linguistic and cultural
knowledge in narrowly utilitarian language goals and the extent to which they should become
involved with specialized content... university language teaching professionals have an im-
portant educational role to play as they can provide crucial insights into the nature of language in
general and of the specific L2 in particular, and into the link between the principles of inquiry
adopted by given fields and the ways in which these fields structure knowledge linguistically”
[Lombardo, 1990, p. 12].

B TepMuHax TruUNepo-TUMOHUMUYECKHMX OTHOLIEHUH MOTryT OBITh PAacCMOTPEHBI
BBIPAXKCHHBIC ITOCPECACTBOM CIICHHUAJIBHBIX TEPMHUHOJIIOTHYCCKUX CIIOBOCOYETAaHUN IIOHATHA,
PEIPESCHTUPYIOIIMEC BUABI TMHTBUCTHYCCKUX 3H21HI/II>1, COOTBCTCTBYIOIIUX KOHKPECTHLIM YPOBHAM
SA3bIKa, a TaKXeE q)yHKIH/IOHaJ'IBHOMy ACIICKTY aKTyaJIn3alnun SA3BIKOBBIX 3Ha‘I€HI/II\/'I,
NpeJCTaBIAIOIINE tekcudeckuti yposens: “Still another possibility is that the communicative task
demands too much of learners’ attention for them to be able to perform syntactic operations, so
they rely on their lexical knowledge to get by in the moment” [Larsen-Freeman, 2003, p. 86];
“There is the degree of control over word knowledge: is the word readily accessible, or does it
require prompting?” [Thornbury, 2003, p. 26]; “Furthermore, multiple regression analyses indi-
cated that the relation between phonological memory and English language learning could be
attributed to L2 vocabulary knowledge” [Giambo, 2004, p. 99], epammamuueckuii ypogens:
“I argued in Chapter 2 that it was a mistake to equate the teaching of grammar with giving the
students grammatical rules... Nevertheless, research by Carroll and Swain (1993) suggests that
even complex rules may be helpful if they are given to students after they commit errors that
knowledge of the rule might have avert” [Larsen-Freeman, 2003, p. 96]; “Further, the feeling is
that output practice may help with fluency or facilitating access to grammatical competence , but
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not with construction of new grammatical knowledge” [Larsen-Freeman, 2003, p. 105]; “Classi-
fying errors also involves assigning them to linguistic systems, e.g. if the error is one of syntax
does it reveal a deficiency in knowledge of the verbal group, the nominal group, or the whole
clause?” [Abbot, 1992, p. 225]; “These quotes identify some key factors that can contribute to a
lack of L2 fluency, and in particular how a lack of automaticity can inhibit face-to-face interac-
tion, quite independently of how much grammatical and lexical knowledge a speaker has”
[Thornbury, 2007, p. 28]; yposenv ¢ponemuxu u ¢pononozuu: “The techniques below allow learn-
ers to discover their own errors and to correct themselves. Formal requiring a knowledge of pho-
netic symbols can be used only with students who have learned a phonetic alphabet” [Morley,
1994, p. 8]; “Then there is knowledge of spelling and pronunciation, of derivative forms and of
different shades of meaning” [Thornbury, 2007, p. 22], a Takke Opyeue obracmu
JIUHSBUCMUYECKO20 U NUHCB00UOAKMUYECKO20 AHANU3A, 6KIIYAs 3HAHUE COYUOKYIbIMYPHBIX
Ghernomenos, cesa3aHnbIX ¢ npoyeccamu npenodasanus u oceoenus sazvika: “Jonz 1989 and Roller
1990 all argue that knowledge of text structures facilitates reading” [Nuttall, 2008, p. 124];
“There are gaps in the sense ... which readers must fill by referring to other parts of the text or to
their knowledge of the context” [Nuttall, 2008, p.86]; “We can rely on the student’s competence
and on his background knowledge. And the phrase ‘background knowledge’ refers not only to
his linguistic or rhetorical knowledge but also to his knowledge of the content area of the text. ...
Conversely, it is the knowledge of the cultural, institutional, or historical context that makes it
possible for the student to reach a full understanding of the text. It is his background knowledge
that enables him to decode texts and discourses in the historical conditions of their production”
[Favretti, 1990, p. 156].

Kak yxe ormMeyanoch, B LEIOM psie KOHTEKCTYAJIBHBIX pealU3alyil, COAEpKaIuxX
cnoBocoyetanus linguistic knowledge, language knowledge, mannas s3pikoBas enuHUIA
PCIPE3CHTHUPYET 3HAYCHUC, CBA3AHHOC C IMPAKTUYCCKUM BJIIAACHUCM SA3BIKOM, HCIIOJIL30BAHHUEM
€ro B KOMMYHUKATHBHBIX IENIIX U BO MHOTHX BBICKA3bIBAHHSX MOXKET OBITH IMpE/ICTaBJICHA
HalMEHOBAHHMEM KOHKpPETHOro si3bika, Hanpumep: “Generally speaking, for the majority of our
generation and of previous ones, learning French or German was just the same as learning Latin.
The language was studied structurally or grammatically and indeed, there were those who suc-
ceeded quite well in writing it. However, any attempt to make language a living and spontaneous
communication tool was shunned. Those who had occasion to travel abroad relied more on the
linguistic knowledge of friends than on their own ability to converse in any given foreign lan-
guage. However, during the last fifteen or twenty years this situation has been changing, slowly
but surely. This is partially because young people are travelling more, both for pleasure and
business. Thus, they are making foreign friends with whom they want to communicate better.
Another reason for this change is that those involved in the economic network of any given
country realize that even a limited knowledge of a foreign language is now essential” [Guerin,
1990, p. 176]; “According to official Belgian statistics for over 90 % of the job offered in the
Brussels area mastery of the first two national languages, French and Dutch, is required; for
over 60% knowledge of three languages (French, Dutch and English) is required” [Van Roey,
1990, p. 161]; “A knowledge of spoken, and especially written German is often necessary for
research purposes, while Spanish which has been introduced as an official language only recent-
ly, is requested more for the pleasure of acquiring it than for academic purposes” [Greenleaves
Manco, 1990, p. 72].

B 10 xe Bpems  aBTOphl HAYYHBIX M  y4eOHO-HAy4YHBIX  MaTEpUAaJIOB
JUHTBOJUIAKTHUECKOTO XapakTepa IIHUPOKO HCHONIB3YIOT JaHHOE CJIIOBOCOYETaHHE st
pEeOpE3CHTAlM 3HAYCHUSA, OTHOCALICTOCA K TCOPECTUYCCKOMY AaCICKTY 3HaHUWsA, I 4YC€ro
HEpEeJKO MCIOJB3YETCsl €ro yrouHeHHe, MOsICHeHUe, KOHKpeTu3anus, Hanpumep: “However, as
soon as we agree on the primacy of CC over theoretical linguistic knowledge in CLT, we cannot



Beal'y
HAYYHbLIE BEJOMOCTU Cepusi: 'ymaHuTapHble Hayku. 2019. Tom 38, Ne 3 365

overlook the complex of culture which interferes with, indeed which fundamentally comprises,
any act of communication” [Killick and Poveda, 1999, p. 20].

B pAAC JTUHTBOAUAAKTHYCCKHUX MaTCpUaAIOB MPEACTABICHBI Cllydan pealu3aluu OoJtee
CJIOKHBIX, KOMIIJICKCHBIX 3Ha‘I€HI/H\/Jl, BKJIIOYAOMIUX TCOPCTUUCCKUC U IMPAKTUYCCKUC ACIICKThI
3HAHUHM JUHTBUCTHYECKOIO XapakTepa, 0 4€M B IIEPBYHO OUECPCAb CBUACTCILCTBYCT KOHTCEKCT,
O6y0JIOBJIHBaIOIHI/II>'I JaHHYIO BO3MOXHOCTBb CMBICJIIOBOI'O CTAaHOBJICHUS. HaHpHMep, B CICAYIO-
eM ciy4ae JJIsl PelICHHs] BO3HHKIIECH y CTy/IeHTa MpoOJeMbl MpernoaBaTelib o0pamaeTcs K
TCOPCTUYCCKUM U IPAKTUYCCKUM 3HAHUAM, OTpaAKAOIIUM MOHSTUIHEBIE IMPEAIIOUYTCHUA IPECa-
CTaBUTEIS IPYrod KyJIbTYPHl B IUIAHE PEYEBOTO OOIICHHS, C YUETOM peaau3alliid KOHKPETHBIX
peueBbix HaBbikoB: “Lin’s knowledge of Chinese helped her in this regard. The importance of
understanding “where a student is coming from” is key to helping students express themselves in
the manner they intend and in a manner t will assist the listener or reader to interpret their inten-
tions” [Larsen-Freeman, 2003, p.76], — rae pelieHn0 BO3HUKIIEH MPOOIEMBI CIIOCOOCTBOBAIO
COBOKYITHO€ BJIaICHUEC NIPCTIOAABATCIIEM 3HAHUAMU TCOPETUUCCKOIO U IIPAKTHYECKOI'O CBOﬁCTBa,
OTHOCAIIIUMHUCA KaK K FJIy6I/IHHI)IM, HOHﬂTHﬁHLIM, KYJBbTYPHBIM aCIICKTaM IMOCTPOCHUA PCUCBOI'0
COO6H.I€HI/I$[, TaK U K aCIICKTaM, CBA3aHHBIM C peannsauﬂeﬁ KOHKPCTHBIX PCUYCBLIX HABBIKOB, YTO
MOKCT pacCMAaTpUBATLCA B HJAHHOM CJIy4ac KaK IIPOABJICHUC ceoticmaa uUnmezpamueHocmu 6
cqbepe CMAHOBIEHUA A3bIKOBO2O 3HAYEHUA, O6T:.CIII/IH$IIOHIGI‘O B ce0e TeCHO NEpCIUICTAOIMECA U
B3aUMOJOIIOJIHAOIIUEC CMBICIIOBBIC XaPAKTCPHUCTUKHU. HOCpCI[CTBOM KOHTeKCTyaHLHOﬁ KOHTAaKT-
HocTH cioBocoderanuii kKnowledge of forms u knowledge to use mpezcraBieHO COOTHOILICHHUE
KOHIICIIIMU TEOPETUICCKOTO 3HAHHS U BO3MOXKHOCTEH €ro mpakTudeckoro nmpumenenus: “In this
chapter I will challenge some conceptions of grammar. | do so motivated by my conviction that
we language educators have to change the way we think about the elements of language, particu-
larly grammar, if we expect to help our students overcome the dual problems in their lack of en-
gagement of learning the forms and their inability to call upon their knowledge of forms when
they must put their knowledge to use” [Larsen-Freeman, 2003, p.11].

3akao4yenue

B 3akiroueHue ciienyer MOA4epKHYTh (PAKT MOABUKHOCTH CMBICIOBBIX JTOMHHAHT B CO-
JIePIKATEIBHOM CTPYKTYype pPENpe3eHTUPYEMOro B JMHI'BOIAMIAKTUYECKOM JHCKYpCEe KOHIICTITAa
knowledge, npencrasnennoro peanusarusimu linguistic knowledge, language knowledge u npy-
THMH SI3BIKOBBIMH €IMHHUIIAMH, CYIIECTBYIOIIMMHU B paMKax THUIEPO-TUIOHMMUYECKUX OTHOIIIE-
HUiA. Onpenensionias pojib B BBISBICHHUH BEKTOpa CMBICIOBOTO CTAHOBIICHHS YKa3aHHBIX 3Haue-
HUI B JIMHTBOJIUIAKTHYECKOM THCKYpPCE NMPHHAIJICKHUT COOTBETCTBYIOUIMM KOHTEKCTYaJbHBIM
napameTpaMm, B KOTOPBIX HaXOJSAT peallM3alvi0 JaHHbIC €JAMHUIbI s3bika. Kak HEOJHOKpaTHO
YIOMHHAIIOCh, KOHIeNT Knowledge BbicTynaeT B kKauecTBE OJHON M3 BaKHEHIIMX COCTAaBIISIFO-
IIMAX JIMHTBOJMIAKTHYECKOTO JTUCKYpca. B 3TOM TuiaHe BO3HUKAET LEJIbINA PsiJi BOIPOCOB TEPMH-
HOJIOTMUYECKOTO XapaKTepa, CBA3aHHBIX ¢ OCOOCHHOCTSIMHU SI3BIKOBOTO TPE/ICTABICHUS U PEUCBO-
ro (YHKIMOHUPOBAHUS TEPMUHOJIOTUYECKUX TOHATHH, NMPEICTABICHHBIX HA YPOBHE TEPMUHO-
JIOTMYECKUX U TEPMUHUPOBAHHBIX COUYCTAHHH, comepxammx enuauily knowledge. Tak, nanpu-
Mep, B cepe JTUHTBOUIAKTHYECKOTO TUCKYpCa UTPAOIIHMI KITFOUEBYIO posib KoHenT linguistic
knowledge BeicTynaer kak cTpykTypa, peepeHINAIBHO CBSI3aHHAS C COJIeP KAaTeIbHBIMU 00J1a-
CTSIMHU TEOPETUYECKOTO U MPUKIIATHOTO JIMHTBUCTUYECKOTO 3HAHHSI, HAXOISIIUXCS B OTHOIICHU-
SIX B3aUMOCBSI3U U B3aMMOO0OYycI0oBIeHHOCTH. ClieyeT 0co00 MOI4epKHYTh, YTO OJHOW U3 3HA-
YUMBIX XapaKTEPHCTUK B IUIaHE peajm3anuu KoHienta kKnowledge B JHMHTBOAMIAKTHUECKOM
JIMCKYpCE SIBIISICTCSl €r0 PEMpe3eHTalMs Ha YPOBHE CJIOBOCOUYCTAHHI TEPMUHOJIOTHYECKOTO Xa-
paKTepa, CoIepKaTeIbHO OTHOCAIIMXCS K Pa3IMYHBIM 00JIACTSM OCBOCHUS JICHCTBUTEIBHOCTH U
MOJIyYeHHsI 3HAHUM, CBA3aHHBIMU C MPEJAMETHOW 00JaCThIO JIMHTBOIUIAKTHKY: JIMHTBUCTUKOM,
Me1arorukoi, METOIMKOM, JIMHIBOKYJIbTYPOJIOTHEN.
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HccnenoBanue B JaHHOM HAIIPaBICHUU SIBJISIETCS IEPCIEKTUBHBIM U C TOYKHU 3PECHUS
U3y4eHMsI crieU(pHUKU COOTHOLICHHs TaKUX OOLICHAYYHBIX KAaTEropuil, 3HAUYMMBbIX Ul JMHIBO-
JUIAaKTUKU U CONPSDKEHHBIX ¢ HeW MpeIMETHBIX o0acTeil, kak nH(opMalys 1 3HaHue, XapakTe-
pPHU3yeMBIX JUHAMUKON Pa3IUYHON MPUPOABI U CeU(PUKON CBOETO MpeAHa3HAYCHUs B IIPOIIeC-
CE MO3HAHUA JEHCTBUTEIbHOCTH.
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