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The idea of culture is dynamic, responding to environmental forces, and cul-
ture itself is extremely complex. The concept of “national” cultural charactenstics
may in fact serve to mask the existence of subcultures with strikingly different char-
acteristics. That is, the whole may sometimes be a misrepresentation of the sum of
the parts. Essential to the development of effective cross-cultural communication is
the development within students of, firstly, an understanding of the differences be-
tween macro-level cultural characteristics, and secondarily those features which may
represent significant variations within a culture, Furthermore, it is important to un-
derstand the social issues that underlie cultural norms in order to communicate ef-
fectively.

In the case of teaching English to Russian college students, the authors have
found the use of film a significant aid in this process of students’ development of
understanding of cultural variety and difference, a means to provide an effective
vehicle for the bridging of cultures that is essential for effective cross-cultural
communication.

Some may question the efficacy of film for such a task, and legitimate ques-
tions may be posed. American films produced in Hollywood are often casually
dismissed as vulgar, trite, uninspiring, and commercially driven. That modality of
criticism, however, is irrelevant to the present case. Films have already entered
into common use in the classrooms for courses in the English language, and for
good reasons. Commercial films may provide an entertaining means to show how
the language is actually used in common practice in a variety of different contexts,
and they provide immediate access for students to modeling by a range of native
cpeakers, albeit perhaps not an accurate reflection of the dialects, usages, and pro-
n aciations employed in society as a whole. There is, however, a further signifi-
C. ». purpose that such cultural documents can serve. Used as social documents
and appropriately deconstructed, many American films can provide insights into
cultural attitudes, social issues, ethical perspectives, and everyday practices that
can be powerfully helpful to assist in teaching cross-cultural communication.
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A more serious concern that may give pause in any decision to make use of
film in the classroom is the stereotyping that is often characteristic of Hollywood
films. Because stereotype is a common approach to humor, this is a particular
concern in using the comedies that are, paradoxically, often among the most effec-
tive films to employ in the classroom. This problem must be addressed by the in-
structor from the outset in preparing to use any film, and the instructor’s prepara-
tion and introduction of the material to students requires a sufficient depth of inter-
cultural understanding to avoid some very real traps. A continuing strand of the
process of deconstruction must be to train students to look for cultural stereotypes
and to articulate their understanding of them. Using such films without realizing
what they say and do not say about the culture that they are supposed to represent,
as well as a sound conceptualization of the ways in which good drama may neces-
sarily distort real life, may lead to serious misunderstanding on the part of students
and thus defeat the cross-cultural purpose of the exercise.

The second major problem is how to use the films in order to enhance how
Russian students may be able to conceptualize and interpret their own cultures to
others, a task that is equally as important as the ability to understand other people’s
cultures. American films may be of some use in this context if they are emploved
in order to introduce, within a non-threatening environment, certain cultural issues
relating to class, ethnicity, and gender that may inhibit cross-cultural communica-
tion between Russians and others.

Many American films may be found to have utility in developing conscious-
ness about cultural differences. Choice of cinematic material to use in the class-
room will doubtless remain a matter of personal choice and comfort for the instruc-
tor, but it seems reasonable to offer some suggestions, based on the experience of
the authors, as an initial guide. The selection that is offered here also has a strong
emphasis on educational experiences in America, a theme that may be more imme-
diately engaging to Russian students as well as their teachers. A fairly typical
problem of the films is the difficulty in communication among sub-groups within
the population, particularly where values may not be mutually shared or under-
stood. Other films listed below relate to aspects of business, and this is important
because facilitation of commerce is a common goal of the intercultural communi-
cation taught in English language programs.

“Mr. Holland’s Opus,” a film “biography” of a frustrated composer who is
forced through financial circumstances to work as a high school music teacher, is
easy for Russian students to follow and raises issues of values and public policy in
a context that may make Russians look at America in a different light. Disability
ISSues are also addressed, but Russian students typically find it difficult to under-
Stand how the governor of the state, a former student of Mr. Holland, is unable to
lnten:ene to prevent the music program at his school from being cancelled. This
seeming lack of credibility in the plot can provide an interesting point of entry for a
d_lscussion of differences between American and Russian political as well as educa-
tlo“"‘fl Systems. Several possible lines of discussion may present themselves, in-
Cluding the political problems that might prevent the governor from intervening to
use her influence (e.g. lame duck status, a difficult campaign, state budget difficul-
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ties). Even more to the point, in America such decisions are normally made at the
local level by elected school boards, and state officials’ participation would be un-
welcome. There are also some effective portrayals of high school students, with
well-structured nuances suggesting change over time.

| “Mystic Pizza,” a film set in a working class New England Portuguese
"neighborhood, deals with issues of ethnicity, class and (peripherally) gender, as
well as the role of religion and education in community tife. Women who work in
the titular restaurant cope with class and role issues in social relationships, while
the owner of the business seeks to gain greater publicity in order to make the busi-
ness pay. The language of the film is relatively easy to understand.

| The portrayals of students in “Ferris Bueller’s Day Off,” are not very realis-
tic, and this point will need to be made clear to students. Nonetheless, while the
film provides a rather hyperbolic view of upper middle class American teenagers
in the suburban Midwest, it does include an interesting and diverse cross-sectional
tour of Chicago in the 1980°s, a humorous snapshot of life in schools, and some in-
teresting observations on cultural issues related to conflict between generations,
between siblings, and between teachers and students. The language is also quite
accessibie for students.

“Trading Places™ offers some fascinating insights into the aggressive and
sometimes hyper kinetic world of commodities trading while providing commen-
tary on issues of race and class. The viewer must take into account the hyperbolic
portrayals typical of comedy films, and perhaps a more serious criticism is that the
language employed by the character played by Eddie Murphy involves a lower
class African American argot that will be very difficult for students to understand.
A glossary or extensive interpretation of his speech will need to be provided.
Nonetheless, the film shows some very useful cultural adaptations that result from
communication as Billy Ray Valentine comes to appreciate the lifestyle of Louis
Winthorpe 1II at the same time that Winthorpe, as a result of callous manipulation
at the hands of the Duke brothers, is forced to come to terms with his own power-
lessness and dependence on the good will of the character played by Jamie Lee
Curtis. Some instructors will be uncomfortable working with the speech patterns
employed by Murphy, but a point that may usefully be made to students is that not
all of the people they will meet will employ standard British variants of English,
and they will need to adapt in order for effective cross-cultural communication to
take place.

A final film that is worthy of note is “Sister Act,” which juxtaposes the life
style of a Las Vegas lounge singer and that of a cloistered community of nuns.
Care must be taken to deconstruct the comic use of hyperbole in this film, too, but
- is of interest because it deals with an American subculture (a religious commu-
r .y of women) that might be easily overlooked or discounted. The cultural trans-
formation that takes place in the film is two-fold. The Sisters come to appreciat¢
the singer and the help that she can provide through her music in making contact
with the lower class community in which the convent is located, and the singef
learns to share in the devotion and dedication to service of the nuns.
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Whichever films are chosen by the instructor, the process of presentation
will be similar. Careful and repeated previewing will lead to development of a list
of relevant vocabulary and phrases, and scenes will need to be identified for pur-
poses of illustrating the issues to be discussed and elements where cross-cultural
communication (or failure to communicate) take place. Elements of the films that
depict cultural features that would seem odd or unusual to Russian students should
be targeted for extended discussion. If the full film is to be shown, this should be
done in segments, with opportunities for class discussion and clarification taking
place at regular intervals. Passive watching and listening are to be avoided in favor
of active participation by students.

If properly introduced, and if the class is well prepared, each of these films
should provide a vehicle to enhance the intercultural understanding that must nec-
essarily form the basis for effective communication between individuals from dif-
ferent communities. Students will deepen their understanding of the culture de-
picted in the films, use that depiction as a vehicle to enhance understanding of
ways in which their own culture may differ from that of others, and gain exposure
to and experience in employing language forms and dialects other than the stan-
dard forms found in the traditional classroom.

K INPOBJIEME XYAOXKXECTBEHHOI'O IEPEBOJA
(apamaTHIecKkHii Moroaor «MoxkHO 10OHTH H Taxk» Pobepra bpaynunra)

O.B. banamosa
benzopoo

Ha ceroaHsauHui aeHpb MOHATHE «TIEPEBOA» TPAKTYETCH OUEHB IUPOKO, OHO
AABHO YK€ BBIIUIO 33 paMKH JIMHTBHCTHKM H TCOPHHU MNepeBoja, Bce Oonplile nmpo-
HHUKad JaKE B HECME)XXHBIE ¢ HUMH HayKH, TAKUE KaK NporpaMMUpPOBaHKE, KYJIETY-
ponorus, kubepHeTHKa, NCHXONOTHA M Ap. [To3TOMY B KaXKIOM KOHKPETHOM CIIy-
4a€ 3TO MOHATHE TPeOyeT YTOUHEHHd H TEPMHHOJIOTHUYECKOro onpeneneHui. B
LaHHOH paboTe peub NOMAET O XYHOXKECTBEHHOM CTHXOTBOPHOM mnepeBoje. He-
CMOTpA Ha YBEAUYHBAIOLIEECA YUCHIO KHHUT, HOCBAIEHHBIX TEOPSTUYECKHM BOIIPO-
CaM NnepeBoaa 1 HHTEHCHBHBIH POCT KOJUMYECTBA CaMHUX MEPEBOJIOB, B CHITY Pa3HbIX
MPHYHH UENBIA psAl aBTOPOB, CPEeH KOTOPBIX aHTIUACKUH MO3T BHKTOPHAHCKOIM
3noxu Pobepr Bpayuunr (1812-1889), 04HH U3 pOIOHAYAIBHHMKOB »KaHpa Ipama-
THYECKOro MOHONOra B [1033HH, OKA3aJICH B YHCIIE KHENEPEBOMAUMBIX).

[oasus Bpaynusra ocraeTcs He TONBKO O CHX MOpP MO JOCTOHHCTBY HE
OUEHEHHO# poccHilcCKMM YMTATENEM, HO JAXE MOYTH eMy Heu3BecTHOl. [TepeBo-
AMH ero B8 Poccun Mano, B To BpeMA Kak Ha POAMHE €ro Ha3plBAIOT «BTOPHIM
Hekcnupomy. B XypHanax # cOOpHHKaxX NMOABJIAIMCHL NEPEBOABI OTACIBHBIX CTH-
XOTBOpeHUH, # nump B 1981 rogy Beilien COOPHUK CTUXOTBOPEHMR bBpayHuHra B
"€pesone C. Mapuraka, M. Houckoro, 10 .Kopueera, B. Jleguka u ap. B 90- x ro-
‘::‘m )'Ii(::ika NONOXEHHE CTAIO0 H3MEHATRLCA: MM BpayHuHra Bce yailie CTaj0 1o-

4 CTPaHHIIAX NUTEPATYPHBIX H3AAHHUH H MUHTEPHET-CAHTOB, BHIXOIAT B
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