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Модель бакалавра педагогического образования: 
интеграция подходов
Введение. Актуальность исследования обусловлена противоречием между высокими требованиями 
к уровню профессиональной компетентности современного педагога и размытостью представлений 
педагогических вузов об обобщенных результатах профессиональной подготовки бакалавра 
педагогического образования. Рынок труда дает возможность современному педагогу найти и реализовать 
себя не только в качестве педагога-предметника или педагога-классного руководителя, но и в роли 
управленца, исследователя, предпринимателя в сфере образования. В процессе обучения в вузе будущий 
педагог должен осознать свои возможности, способности, личностные и профессиональные смыслы и 
выбрать ведущий трек своей профессиональной подготовки. Цель исследования заключалась в создании 
обобщенной теоретической модели выпускника педагогического вуза (бакалавра педагогического 
образования) на основе интеграции ведущих методологических подходов к исследованию проблемы 
образовательных результатов. 

Материалы и методы. В работе комплексно использовались методы теоретического анализа, синтеза, 
обобщения, моделирования, изучение и анализ нормативных документов, метод экспертной оценки, 
мозговой штурм, опрос преподавателей и студентов Белгородского государственного национального 
исследовательского университета. Авторами сделана попытка использования интегративной методологии 
в обосновании теоретической модели бакалавра педагогического образования, в частности, идеи и 
положения компетентностного, полисубъектного, просоциального подходов.

Результаты исследования. В результате представлена модель бакалавра педагогического образования 
как научно обоснованный на основе интеграции компетентностного, полисубъектного, просоциального 
подходов, детально прописанный образ будущего педагога, который должен быть получен в результате 
профессиональной подготовки в вузе, выраженный целостным системным качеством – компетентностью, 
содержательно представленной сложным составом универсальных, общепрофессиональных, специальных 
компетенций и возможными образовательными треками с доминирующим набором компетенций.

Вывод. Разработанная теоретическая модель может послужить толчком для переосмысления вузами 
ведущих стратегий профессиональной подготовки будущих педагогов на основе индивидуальных 
образовательных траекторий и асинхронности процесса обучения.
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Bachelor of education model: integration of approaches
Introduction. The relevance of the research is due to the contradiction between the high demand of the society to 
the teacher professional competence level and unclear conceptualization of teacher training institutes concerning 
the summarized results of the professional training of Bachelor’s Degree students. Modern labor market gives a 
chance to a teacher not only to teach a subject or to work as a form master but to become a specialist in business 
administration, a researcher, or an edupreneur. A future teacher, when being a university student, should realize 
his/her chances, abilities, personal and professional prospects and choose the main direction of the professional 
training program. The research is aimed to create a generalized Model of a university grad (Bachelor of Education) 
in accordance with integrated methodological approaches to learning outcomes problem analyses.

Materials and methods. The research is based on the method of theoretical analysis, synthesis, generalization, 
analytical modelling, review and literal analysis, method of expert assessment, brainstorm, Belgorod State University 
professors’ and students’ needs assessment survey. The authors made an attempt to establish theoretical Bachelor 
of Education Model through an integrated methodology, in particular, through the ideas and conceptions of the 
following approaches: competency-based, polysubjective, and prosocial.

Research results. The authors present the Bachelor of Education Model as a scientific-based image of a future 
teacher, expressed in terms of integrated systemic competency combining cross-functional, general professional 
and special competencies as well as appropriate educational programs promoting a set of dominant competences.

Conclusion. The Bachelor of Education Model, mentioned in the article, can stimulate higher education 
establishments to rethink the main strategies of future teacher professional training in accordance with individual 
educational program track and asynchronous educational process.

Keywords: Bachelor of Education, integration of approaches, competency-based approach, polysubjective approach, 
prosocial approach, a university grad model, educational program track
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Introduction

Nowadays the social living standards reflect the efficiency of the state social 
policy.

According to person-oriented state social policy direction it’s necessary to train 
teachers, who are able to create the educational substructure for the country’s 
innovative development.

A teacher, doing professional job, focuses on the further achievements, makes the 
professional activity subjective and prosocial, that allow providing good and boon to 
the definite persons and the whole society [13; 44]. It’s very important for a teacher, 
implementing educational objectives, to consider the values of proactive training and 
to anticipate prospects [25; 40]. Representatives of all the teaching communities need 
to be adaptable to new situations and fast-moving educational environment, to become 
dynamical personalities of a high educational culture, professional competence and 
pedagogical excellence level, which allow solving the problems and overcoming barriers in 
the conditions of uncertainty, a fast-paced world and intensive technological development. 

The ongoing changes cause a transition to an achievements-oriented integrative 
student-centered approach in teacher education, in which "learning outcomes play a 
major role in the educational process and become very important for a student in terms 
of knowledge, content understanding and abilities" [27]. In this regard, it’s necessary 
to create the Bachelor of Education Model as a generalized image of a future teacher 
university professional training outcomes.

Integration of approaches: theoretical analyses 

It is possible to discuss the Bachelor of Education Model in the light of the integrated 
pedagogical approaches to the study of the problem of educational outcomes. The 
integration involves deeper meaningful understanding of the phenomena, allows 
searching for common patterns, using universal methods and means for scientific research 
[24]. Integration is considered to be a new form of complex interdependencies, which is 
characterized by the close links of components, a new objectivity – a mono-object, a new 
structure, new functions; it is a means of pedagogical models creating, a holistic and 
comprehensive study of pedagogical phenomena and processes [2; 28].

In this regard, the integration of approaches is understood as creative and 
multidimensional synthesis of pedagogical concepts that define various aspects of 
human activity, in this particular case, the competences of Bachelor of Education 
as the outcomes of professional training within the theoretical, methodological and 
research aspects.

According to the student-centered methodology, the competency-based approach 
is defined as the modern conceptual teacher education framework. Its main idea is a 
competency-based education, aimed to create conditions to acquire content-specific 
knowledge and methods of practical activity, which allow a person realizing potential in 
various life spheres successfully (V.A. Bolotov, V.V. Serikov [5], E.V. Bondarevskaya, S.V. 
Kulnevich [6], etc.). The key factor of the implementation of the competency-based 
approach in the educational process is seen in the development of a person’s system 
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of content-specific knowledge, skills, value-semantic orientations, adaptive capabilities, 
experience and methods, specific for transformative activity performance.

In the light of the competency-based approach two concepts: “competence” and 
“competency” are considered. According to the most generally accepted point of view, 
“competence” is a set of interrelated personal qualities (knowledge, skills, set of ways 
for performing the activities effectively and some experience in application of these 
components in educational situations) [16; 37]. The main “competency” features allow 
characterizing an individual as a competent personality, who is able and trained enough 
to implement value system while performing activities [9].

According to the point of view of the participants of the international project "Key 
Competencies and New Literacy" [33], a combination of various skills does not necessarily 
mean competency. Competency is formed only through learning activities.

Competency = knowledge + skills + value system → learning activities
The professional competency of a teacher is based on personal performance motivation, 

a set of systemic knowledge, skills and abilities, teaching/learning-by-doing approach, 
reflection, dialogic culture, resulting in the theoretical and practical capability of a specialist 
to solve educational goals effectively [30; 48].

Characterizing a competent teacher, it’s important to highlight the following main 
competences (competencies): 

•	 key cross-functional (meta-subject) competences (competencies): political and social 
competences, competences related to a multicultural society life, communication 
competences, thinking competences, information competences, competences 
related to the life-long learning ability formation, etc.;

•	 general professional competences (competencies): psychological and pedagogical, 
methodological, managerial, project, reflexive, research, innovative, ethical, etc.;

•	 specific, subject-oriented competences (competencies): subject-methodological, 
subject-methodical, profession-oriented, etc.; 

•	 profession-centered personality qualities: individual professional and 
pedagogical orientation, pedagogical culture, tact, emotional stability, self-
control, purposefulness, etc.

Constructing the Bachelor of Education Model in accordance with the principles of 
the competency-based approach it’s important to choose the optimal complementary 
competences/competencies depending on the actual learners’ needs, to select the 
most effective set of competences/competencies for future teacher’s professional self-
determination and development.

In the student-centered educational process the emphasis shifts from subject teaching 
to the active educational activity, to the process of teacher-to-teacher interaction, 
which provides development, self-improvement, self-realization of all the participants 
of educational (pedagogical) interaction. Students design and implement an individual 
educational trajectory, get involved in the process of life prospects and professional 
growth determination, and have a chance to increase the professional competency 
through a variety of professional roles performance in the educational process [18]. Thus, 
the polysubjective approach is the key one for training a Bachelor of Education.

In the light of the polysubjective approach the potential of each person is seen 
from the position of the subjectivity of one’s activities and relationships [3; 12; 
21; 26]. A personality is considered to be a system of specific relations, needed to 
interact in a social community. A personality is the product resulted not only by close 
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relationships status and communication experience with other people, but also by 
“self-communication" [17; 34].

Interacting with the professors, the curator either in the university cultural and 
educational environment or in the student group environment, as well as with other 
people in the social communities, and with the Self-image, a future teacher takes 
several subjective roles: "cultural Self", "social Self", "professional Self", "interpersonal 
Self", “intrapersonal Self". Such interaction provides the development of an individual 
polysubjectivity [22]. In the process of professional training future teachers take new 
social roles, assign values and goals, which are associated, on the one hand, with 
the conscious, active and responsible development of personal and professional 
competencies, and on the other hand, with the active search for the "Self" in the 
professional sphere and in the real life.

In this regard, the polysubjective approach considers the teacher competencies related 
to the interaction process with other social subjects: the ability to cooperate and interact, 
to establish, develop and maintain diverse social ties, to act as a leader and an ordinary 
participant of interaction process, to take responsibility and to share it with the other people, 
to coordinate group and collaborative activities; the ability to persuade other people, to 
argue the personal point of view, to respect the interests of others, to consider and accept 
social and cultural diversity, to resolve conflicts; as well as the ability to intrapersonal 
communication: self-control, self-regulation, emotional awareness and regulation, self-
organization.

The prosocial approach in the student-centered Bachelor of Education professional 
training is associated with the understanding of modern world educational dominants 
aimed to benefit the other ones, promoting harmonious and humane relations with other 
people [41; 45].

The productive use of prosocial (value-oriented, beneficial) technologies, the positive 
conditions of multi-environment higher education institutions causes prosocial (helping, 
supporting) qualities and competences for an individual and for the society [13]. The main 
ideas of this approach allow considering the individual's propensity for empathy, altruism, 
positiveness, and helpfulness as a genetical feature; or a private attitude as a result of 
social interaction, the formation of human capital; as well as competences, formed within 
the university professional training process [14]. 

The implementation of the prosocial approach in the professional training of 
future teachers contributes to the formation of students' prosocial competency 
based on kindness, non-confrontation, supporting technologies, and to the 
transfer of prosocial technologies not only in the professional sphere, but also in 
everyday life [47]. Such approach leads to the reduction of social conflicts, the 
adoption of prosocial practices and behaviors as a catalyst in the reconstructing 
and strengthening of creative, charitable communities located inside and outside 
educational organizations [41]. According to P.A. Kislyakov, E.A. Shmeleva, O. 
Govin "the urgent pedagogical objective is the raise of a prosocial personality as 
a subject, whose activities are focused on gratuitous service to the society and 
characterized by altruistic motives" [19]. In this regard, it is important to implement 
the prosocial methodology and the term system of prosociality, prosocial behavior, 
prosocial subjectivity, and prosocial orientation of a personality in the process of 
the university educational and professional interaction [42; 46].
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Materials and methods

The purposeful development of the Bachelor of Education Model was held in accordance 
with the principles of the integrative methodology within the framework of the strategic 
session of the Belgorod State National Research University (2020), dedicated to the problem 
of determination of the priorities and prospects for the development of the university up to 
2024 and 2030. The assessment of competences that should be included in the model of a 
graduate–Bachelor of Education was carried out by the community of the experts using the 
method of expert assessments, surveys, brainstorming, analysis and generalization. About 
90 leading scientists of the National Research University "BelSU", invited experts from 
the Ministry of Science and Higher Education of the Russian Federation, the Ural Federal 
University named after the first President of Russia B.N. Yeltsin were enrolled into the 
discussion of the model. The experts tended to fill the Model of the Bachelor of Education 
not only with the optimal set of competences, but also to make the model variable and 
flexible, suggesting several possible ways of a future teacher training.

The first stage of the Model development was devoted to the analyses of the normative 
documents of teacher training: professional standards "Teacher (of preschool, primary 
general, basic general, secondary general education) (educator, teacher)", "Teacher-
psychologist (Education Psychologist)", "Teacher of additional education for children and 
adults", "Education Specialist", "Specialist, arranging activities for the children's team 
(counselor)», The Federal State Educational Standards of higher education for "Teacher 
Education" (FSES 3++) concerning the definite competences. The generalized professional 
standards job functions were determined in accordance with the types of the Federal State 
Educational Standards 3++ in terms of professional activities for a graduate – future teacher, 
and a set of the competencies was also created.

The second stage referred to the experts’ determination of the universal competences 
groups, general professional and special competences, characterizing modern teacher skills. 
Students, pursuing Bachelor's Degree in "Teacher Education", and young scientists of the 
National Research University "BelSU" were also involved in the process of the competencies 
determination and evaluation at this stage. The survey and brainstorming were resulted by 
a set of the most important competences for a Bachelor of Education.

At the third stage of the Model development the main educational tracks for training a 
future teacher as well as the learning outcomes were determined for a graduate – teacher 
by the set of the dominant competencies and personal directions.

The created Bachelor of Education Model allows, on the one hand, shifting the emphasis 
from the purely methodological and disciplinary future teacher training to the development 
of one’s humanitarian competencies (critical thinking, self-organization, communication, 
cooperation), practical skills, professional reflection [33], and on the other hand, it caters to 
the needs of the state concerning a competent teacher training problem.

Research results

The Bachelor of Education Model is understood as a future teacher fully canvass image, 
theoretically grounded in terms of integration of competency-based, poly-subjective, 
prosocial approaches, which should be constructed as a result of a university professional 
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training, and expressed by an integral systemic quality – competency (associated with 
poly-subjectivity and prosociality of an individual), meaningfully represented by a complex 
system of universal, general professional, special competencies and various educational 
tracks supplied with a set of dominant competencies (Figure 1).

 

Figure 1 Bachelor of Education Model

1. Universal competencies (meta-competencies) are fundamental for the development 
of all professional competencies of a teacher. Meta-competencies are characterized as super 
subjective, super systemic ones and are considered to be the competencies of the highest 
(creative) level. They belong to the group of so-called "soft" skills which allow a teacher 
increasing professional activity efficiency by means of abilities to interact interpersonally, to 
cooperate, to make non-standard decisions in specific situations, etc. [43]. Сonsequently, a 
teacher possessing universal meta-competencies can be characterized as an active subject 
who is capable to actualize self-creativeness, professional and personal growth in the 
conditions of "difficulty, uncertainty and diversity challenges" [1].

The Model is the combination of the following meta-competencies:
1.1. Cognitive competencies facilitate "someone’s aptitude to life-long learning, to self-

realization driving, to new knowledge and skills acquiring, to self-growth enhancing" [15]. 
The experts consider systemic thinking, logical thinking, learning ability, critical thinking, 
and creative thinking to be cognitive skills specific for Bachelor of Education.

1.2. Personal (autopsychological) competencies (self-management and self-interaction 
competencies), reflecting the features of an individual, ensuring successful solution of the 
individual and professional development goals, and productive life activity of a person. 
These competencies manifest in the processes of self-exploration, self-regulation, self-
control, and reflection. They enable a teacher to analyze individual resources and risks 
more deeply, to choose optimal strategies for self-regulation and to master self-control 
in difficult professional situations [31]. The experts believe that the most important self-
management skills of a graduate – teacher are as the followings: emotional intelligence, 
self-organization, health management, responsibility, time management skills, reflection, 
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self-control, reliability (maintaining standards of honesty and integrity), self-confidence, 
adaptability, altruism.

1.3. Communicative competencies involve the skills and abilities of interpersonal 
communication, social perception, and interpersonal interaction. A teacher should have 
the following capacities: to organize and maintain a pedagogical dialogue, to conduct a 
discussion, to convince others, to justify the personal position, to listen to a student, to 
behave in the communicative situation of pedagogical interaction, to understand the 
emotional state of a student, to prevent and resolve conflicts, to regulate conflict situations, 
to fill empathy.

1.4. Digital competencies refer to the individual's ability to apply information and 
communication technologies confidently, effectively, critically and safely in various 
spheres of life. A teacher is capable to implement modern models of the educational 
process, taking into consideration the requirements and realities of the digital society, and 
to interact with a school student in the information environment. The experts attribute 
the following most important digital skills of Bachelor of Education: data processing 
and analysis skills, technological literacy skills, distance-teaching skills, digital learning 
environment (pedagogical design) scheming skills, cybersecurity ensuring skills, and 
media literacy skills.

1.5. Acmeological competencies refer to teacher's ability and willingness to develop 
personal and professional growth, "to complicate goals and increase the level of achievements 
that allow effectuating psychological resources" [8]. While training at the university, students–
future teachers gain the basic knowledge of pedagogical acmeology, form the needs and 
motives for professional and personal development, master the basic components of the 
profession of a teacher and actualize creative activities related to the professional status. The 
experts highlight the most important acmeological skills: acmeological thinking, personal 
and professional development managing, personal acmeological project developing and 
redesigning, pros and cons of professional and pedagogical activity reflecting, the objectives 
pursuing, and sophistication adapting.

1.6. Socio-cultural competencies involve the combination of social skills and adequate 
intercultural communication skills in interpersonal and professional communication in a 
manner of interethnic understanding and tolerance, respectful attitude towards the own 
and the other people's culture [32]. Among the important socio-cultural skills of Bachelor of 
Education, experts attribute the ability to cooperate and interact within a variety of social 
opportunities, roles and cultures, to establish, develop and maintain social ties, focusing 
on social and cultural diversity, cross-cultural foreign language communication skills; to 
be able to organize student self-government bodies, to support children's initiative and 
independence.

1.7. Entrepreneurial competencies reflect an individual position and way of life in the 
economic relations conditions and characterize a person as an active creator and a master 
of the situation, resources and products of the activities, professional development and 
self-realization [36]. Modern economic conditions pose new challenges for a teacher, in 
which one has to act as a social entrepreneur, implementing own projects and innovations, 
and desiring to manage life sufficiently. A teacher should understand prosocial values of 
entrepreneurship, which affect not only personal, but also public interests. According to 
the experts, the entrepreneurial competencies necessary for a graduate – teacher are as 
the followings: business planning and designing skills, financial modeling, education market 
dynamics understanding, educational products and services creating and promoting, brand 
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and reputation, as well as services provision managing: capacity to predict the availability, 
to recognize and meet the needs of stakeholders.

2. The general professional competencies specific for Bachelor of Education are 
identified in accordance with the analysis of the academic achievements of the teaching 
profile graduates, mentioned in the Federal State Standards of Higher Education, 
"Pedagogical Education" program, and the occupational profile "Teacher". They are specific 
for the teaching profession and determine the invariant composition of the professional 
functions and objectives of a teacher.

The Model contains the following general professional competencies:
2.1. Psychological and pedagogical competencies involve the capacity to solve 

pedagogical problems specific for real-life educational situations and to implement definite 
psychological and pedagogical knowledge, life experience, values and personal qualities of 
a teacher. Psychological and pedagogical competencies are aimed to design and arrange 
the education process, to support the process of a student's personality development; 
competencies related to the study and consideration of age, gender and psychological 
characteristics of students, the mechanisms providing their motivation; competencies 
related to the implementation of pedagogical diagnostics; competencies specific for 
pedagogical communication and communicative problems solving; competencies which 
allow establishing appropriate relationships and ethicality between all the participants of 
the educational process.

2.2. Methodical competencies involve the teacher's knowledge of didactic 
methods and techniques, the capacity to apply psychological mechanisms in the 
educational process [23]. The methodical competencies specific for Bachelor of 
Education, according to the experts, are the competencies related to the capacity 
to use and improve the teaching methods, techniques, technologies in education 
process, to create and choose the tools helping  assess students' learning outcomes; 
to monitor and correct students’ behavior and the way of doing the tasks; to improve 
the educational and methodological support in the educational process (including 
digital technologies); to use various training forms and means, allowing to actualize 
students' performance and to develop learners’ interests.

2.3. Research competencies refer to a teacher's capacity to apply research and 
experimental methods of organizing the educational process in practice [38]. Research 
competencies are as the followings: to keep options open, to master pedagogical 
innovations effectively, to be good at the research program technology and various 
methods of psychological and pedagogical research; to analyze research results and 
to use methods allowing to form and present the research results and the perspectives 
of the study; to use technologies helping create scientific texts and present them at 
conferences, seminars, contests and submit grant application forms in accordance with 
the research results.

2.4. Project competencies refer to the ability of a facilitator to develop and 
implement projects, to be responsible for the result of the project-based activity. Project 
competencies stimulate holistic thinking, help develop problem-solving skills in related 
areas of human activity, and solve "open-type" problems (several solutions are possible) 
[35]. Among the important project skills of Bachelor of Education, the experts attribute 
the ability to determine the goals of the project and choose the ways to achieve them, 
coordinating the perspective and presumption procedures; to initiate practical activities 
while implementing projects and innovations; the ability to work in a team of colleagues 
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and organize teamwork, to take and share responsibility; to develop project-oriented 
thinking; to cooperate in a group, achieving team goals.

2.5. Managerial competencies reflect the ability and willingness "to perform managerial 
functions professionally, to master new and modern realities quickly, to express a value 
attitude to professional activity, to find adequate problems-solving ways and to make 
reasonable management decisions in a constantly changing environment" [7]. Managerial 
competencies refer to the ability to manage the educational process, the team work, and 
the educational institution staff; to manage the education quality; to plan and motivate; 
to be good at management technologies; to manage project-based activities, to initiate or 
manage changes; the ability to organize a creative and thoughtful community.

3. Specific competencies can be considered as the implementation of universal and 
general professional competencies in the field of an academic subject, a specific area of 
professional activity. Such competencies are connected with a certain type of professional 
activity and form a variable part of professional competencies. Specific competencies show 
"the peculiar professional profile of a graduate, identifying his professional activity in a 
particular subject area at the appropriate qualification level" [39].

The Model contains the following specific competencies:
3.1. Subject-oriented competencies refer to the specific skills which are necessary 

to perform effectively specific actions in a specific subject area and include specialized 
knowledge, subject-oriented skills, and ways of thinking. Subject-oriented competencies 
relate to subject-orientated modern research, didactic knowledge allowing teaching 
the subject, specific-content training framing skills, specific-subject elective courses 
implementing skills; competencies of reasoning (generalization, reduction, and luminous 
exposition), individual consultations conducting, and non-directive assistance in students' 
errors locating.

3.2. Transdisciplinary competencies involve teacher’s skills to act in the borderland 
between the sciences – fundamental, natural, technical and socio-humanitarian – and 
the everyday life situations. Transdisciplinary competencies contribute to establishing "a 
balance between university education and the changes and innovations specific for real-life 
technology, science, and society" [20]. The experts attribute the following transdisciplinary 
competencies of Bachelor of Education: the ability to establish interdisciplinary relationships; 
the ability to act from the perspective of various areas of human culture, in the borderland 
between the sciences and the real life, profession and transfession; system thinking skills; 
cross-functionality.

4. Educational tracks
It is possible to achieve high level learning outcomes through high motivation, 

independent choice, goal-setting and one's professional development planning. At the level of 
general professional competencies a future teacher should determine the main educational 
training track independently, according to the educational route that corresponds to one’s 
capabilities, abilities and interests, personal and professional potential.

The Model comprises the following main tracks of professional training and learning 
outcomes, expressed in the set of dominant competencies (competency-based profile).

School subject teacher:
•	 Priority psychological, pedagogical and methodological competencies;
•	 High level development of subject-oriented competencies;
•	 Priority practice for real-life activity;
•	 Basic level versatile skills development.
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Teacher-educator:
•	 Priority psychological, pedagogical and socio-cultural competencies;
•	 Supporting technologies possession;
•	 Kindliness, empathy, non-conflict, ethics and altruism in pedagogical communication 

development;
•	 Creative, caring communities participating and organizing experience.
Teacher-researcher:
•	 Priority research competencies;
•	 Enhanced cognitive and scientific research skills;
•	 Information technology possession;
•	 Transdisciplinary competencies;
•	 Scientific community member, researcher, author of the articles.
Teacher-manager:
•	 Priority managerial competencies;
•	 Project competencies;
•	 Developed cognitive skills and personal competencies;
•	 Self-government system experience (at different levels).
Teacher-entrepreneur (innovator): 
•	 Priority entrepreneurial competencies; 
•	 High level business and project skills development;
•	 Advanced digital competencies; 
•	 Real-life business projects experience.
It’s important for a future teacher to choose the definite educational track that allows a 

university grad becoming a competent person in the specific profile and a highly employable 
specialist in the labor market.

Discussion and conclusion

The research results are largely consistent with previously published articles [4; 10; 
29], in which the models of a teacher and a future teacher are presented, primarily the 
competency-based models. The main dominant features of the Bachelor of Education 
Model developed by the authors are relevant to the ideas concerning the development 
of universal competencies of a teacher of the XXI century, revealed within the framework 
of the modern projects "Key competencies and new literacy" (SRU "Higher School of 
Economics") [33], "New Didactics" (Yaroslavl State Pedagogical University named after 
K.D. Ushinsky) [11], "Teacher for Russia" (Sberbank Investment Fund "Contribution to 
the Future") [33] , etc. At the same time, when constructing the Model in accordance 
with the principles of the competency-based approach, the authors attempted to 
integrate this approach with the polysubjective and prosocial approaches. As a result, 
the Bachelor of Education Model is a fairly multidimensional system of competencies 
that are dynamically and flexibly integrated into the individual educational tracks of the 
future teacher training programs.

The ideal Model (image-result) for the Bachelor of Education professional training will 
certainly lead to the qualitative changes in the university educational process. In general, the 
ability of students to master professional competencies in accordance with their personal 
and professional needs implies:
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•	 to implement the individual educational tracks and the educational process 
asynchrony in the future teacher professional training program;

•	 to arrange the continuous teaching practice of a future teacher within the frame 
of the five-year Bachelor's Degree academic course, to transfer part of the 
Pedagogy, Psychology and subject-specific teaching techniques classes to the school 
environment; 

•	 to involve students in the research activity of scientific schools and departments, in 
educational authorities research projects;

•	 to enroll students in interdisciplinary projects which are necessary for real-life 
practice;

•	 to involve the Bachelor's Degree students in research practice, managerial practice, 
and entrepreneurial activity specific for education sphere in terms of the chosen 
educational tracks.

The modeled image of the graduate – future teacher is a dynamic structure and is not 
exhaustive. The result of theoretical modeling will probably be refined and corrected in the 
course of scientific discussions.

Funding

The study has been carried out within the framework of the State Assignment of the 
National Research University "BelSU" No. 0624-2020-0012 "Justification of the integrative 
methodology of higher professional education: the dominants of the formation of universal 
competencies, prosocial attitudes and polysubjectivity of a future teacher" for the period 
2020-2022.

REFERENCES
1.	 Asmolov A.G. Psihologiya sovremennosti: vyzovy neopredelyonnosti, slozhnosti i raznoobraziya [Modern Psychology: 

challenges of uncertainty, complexity and diversity]. Psihologicheskie issledovaniya – Psychological Research, 2015. 
vol. 58, no. 40, p. 1. Available at: http://psystudy. ru/index.php/num/2015v8n40/1109-asmolov40. Html (in Russ.)

2.	 Bezrukova V.S. Integracionnye processy v pedagogicheskoj teorii i praktike: monografiya [Integration processes in 
pedagogical theory and practice: monograph]. Yekaterinburg, 1994. 152 p. (in Russ.)

3.	 Berns R. Razvitie YA-koncepcii i vospitanie [Self-concept development and education]. Moscow, Progress Publ., 
1986. 422 p. (in Russ.)

4.	 Bespalova V.V. Kompetentnostnaya model' vypusknika pedagogicheskogo vuza kak osnova proektirovaniya 
obrazovatel'nogo processa [Competency-based model of a pedagogical university graduate as a basis for designing 
the educational process]. Gumanitarnye nauki i obrazovanie – Humanities and Education, 2011. no. 2 (6). pp. 99-
102. (in Russ.)

5.	 Bolotov V.A., Serikov V.V. Kompetentnostnaya model': ot idei k obrazovatel'noj programme [Competency-based 
model: from the idea to the educational program]. Pedagogika – Pedagogy, 2003. no. 3. pp. 8-15. (in Russ.)

6.	 Bondarevskaya E.V., Kulnevich S.V. Paradigmal'nyj podhod k razrabotke soderzhaniya klyuchevyh pedagogicheskih 
kompetencij [A paradigm-based approach to the development of the content of key pedagogical competencies]. 
Pedagogika – Pedagogy, 2004. no. 10. pp. 23-31. (in Russ.)

7.	 Borovikova T.V. Razvitie professional'noj kompetencii rukovoditelej obrazovatel'nyh uchrezhdenij v sisteme 
municipal'nogo upravleniya obrazovaniem [Development of professional competence of educational institutions 
heads in the system of municipal education management]. Vestnik Chelyabinskogo gosudarstvennogo 
pedagogicheskogo universiteta – Bulletin of the Chelyabinsk State Pedagogical University, 2010. no. 5. pp. 20-28. 
(in Russ.)

8.	 Borodulina E.M., Portnova A.G., Kagan E.S. Akmeologicheskaya kompetentnost' lichnosti v professional'noj 
deyatel'nosti pedagogov [Acmeological competency of an individual in the teachers’ professional job]. 
Psihologicheskie issledovaniya – Psychological research, 2012. 5(25). p. 9. Available at: http://psystudy.ru/index.
php/num/2012v5n25/727-borodulina25.html (in Russ.)



Перспективы Науки и Образования. 2021. 3 (51)

67

9.	 Borytko N.M. Kompetentnost' – «zhivoe znanie» v strukture professional'noj deyatel'nosti pedagoga [Competency 
– "living knowledge" in the teacher's professional job structure]. Tvorcheskaya pedagogika – Creative pedagogy, 
2008. no. 1 (34). pp. 2-7. (in Russ.)

10.	 Vesmanov S.V., Zhadko N.V., Vesmanov D.S., Akopyan G.A., Shevchenko P.V. Kompetentnostnaya model' pedagoga 
kak instrument ocenki rezul'tatov ego deyatel'nosti [The competency-based model of a teacher as a tool of his / her 
activities results assessment]. Pedagogika – Pedagogy, 2018. no. 1. pp. 14-22. (in Russ.)

11.	 Gruzdev M.V., Tarkhanova I.Yu. Stanovlenie «novoj didaktiki» pedagogicheskogo obrazovaniya v usloviyah 
global'nogo tekhnologicheskogo obnovleniya i cifrovizacii [Formation of the "new didactics" of teacher education 
in the context of global technological renewal and digitalization]. Yaroslavskij pedagogicheskij vestnik – Yaroslavl 
Pedagogical Bulletin, 2019. no. 3 (108). pp. 47-53. DOI: 10.24411/1813-145X-2019-10415 (in Russ.)

12.	 Deryabo S.D. Lichnost': ot sub"ektivnosti k sub"ektnosti [Personality: from subjectivity to personal agency]. Razvitie 
lichnosti – Personal development, 2002. no 3. p. 261. (in Russ.)

13.	 Eroshenkova E.I. Prosocial'naya napravlennost' pedagogicheskoj deyatel'nosti v sovremennoj nauke i obrazovanii: 
ot sushchnosti k soderzhaniyu [Prosocialy oriented pedagogical activity in modern science and education: from the 
essence to the content]. Nauchnyj rezul'tat. Pedagogika i psihologiya obrazovaniya – Scientific result. Pedagogy 
and psychology of education, 2019. vol.5, no 2. pp. 3-16. DOI: 10.18413/2313-8971-2019-5-2-0-1 (in Russ.)

14.	 Eroshenkova E.I., Isaev I.F., Eroshenkov N.V., Tarasova S.I., Duplyakina A.V. Formirovanie chelovecheskogo kapitala 
i prosocial'nyh ustanovok obuchayushchihsya vuzov [Formation of human capital and prosocial attitudes of 
university students]. Perspektivy nauki i obrazovaniya – Perspevtives of science and education, 2021. no 1 (49). pp. 
66-79. doi: 10.32744/pse.2021.1.5 (in Russ.)

15.	 Zeer E.F. Psihologiya lichnostno orientirovannogo professional'nogo obrazovaniya [Psychology of personality-
oriented professional education.]. Yekaterinburg, Publishing house of the Ural State Professional and Pedagogical 
University, 2000. 258 p. (in Russ.)

16.	 Zimnyaya I.A. Klyuchevye kompetencii – novaya paradigma rezul'tata obrazovaniya [Key competencies – a new 
paradigm of educational outcomes]. Vysshee obrazovanie segodnya – Higher education today, 2003. no 5. pp. 34-
42. (in Russ.)

17.	 Ivanova S.P. Polisub’ektnoe vzaimodejstvie v social'no-pedagogicheskoj srede kak faktor razvitiya professional'no-
lichnostnoj kompetentnosti uchitelya [Polysubjective interaction in the socio-pedagogical environment as a factor 
in the development of professional and personal competency of a teacher]. Vestnik Pskovskogo gosudarstvennogo 
universiteta. Seriya: Social'no-gumanitarnye i psihologo-pedagogicheskie nauki – Pskov State University Bulletin. 
Series: Social-humanitarian and psychological-pedagogical sciences, 2013. no. 3. pp. 161-170. (in Russ.)

18.	 Kiryakova A.V., Kargapoltseva N.A., Belonovskaya I.D. Nauchno-pedagogicheskie proekcii transformacii 
universitetskogo obrazovaniya [Scientific and pedagogical transformation projections of university education]. 
Vysshee obrazovanie v Rossii – Higher education in Russia, 2020. vol. 29. no 8/9. pp. 155-167. DOI:  10.31992/0869-
3617-2020-29-8-9-155-167 (in Russ.)

19.	 Kislyakov P.A., Shmeleva E.A., Govin O. Sovremennoe volonterstvo v vospitanii prosocial'nogo povedeniya lichnosti 
[Modern volunteerism in the individual prosocial behavior education]. Obrazovanie i nauka – Education and 
Science, 2019. vol. 21, no 6. pp. 122-145. DOI: 10.17853/1994-5639-2019-6-122-145 (in Russ.)

20.	 Kolesnikova I.A. Transdisciplinarnaya strategiya issledovaniya nepreryvnogo obrazovaniya [Transdisciplinary 
strategy for life-long education research]. Nepreryvnoe obrazovanie: XXI vek – Life-long education: the 21st century, 
2014. iss. 4 (8). DOI: 10.15393/j5.art.2014.2642 (in Russ.)

21.	 Kon I.S. V poiskah sebya: lichnost' i ee samosoznanie [Searching Self: Personality and Self-awareness]. Moscow, 
Politizdat Publ., 1984. 335 p. (in Russ.)

22.	 Krolevetskaya E.N. Polisub"ektnyj podhod k podgotovke budushchego pedagoga [Polysubjective approach to future 
teachers training]. Proceedings of III international scientific conference “Teacher life-long education: achievements, 
problems, prospects”, Minsk, 5 November 2020. Minsk: APO, 2020. pp. 402-406. Available at: http://www.academy.
edu.by/files/sem%20konf%202020/sbornik%203%20mkonf%205%20nov%202020.pdf (in Russ.)

23.	 Kuzmina N.V. Professionalizm lichnosti prepodavatelya i mastera proizvodstvennogo obucheniya [Professionalism 
of the teacher personality and the industrial training master]. Moscow, Higher school Publ., 1990. 119 p. (In Russ.)

24.	 Levchenko V.V. Integracionnye processy v pedagogicheskoj nauke [Integration processes in pedagogical science]. 
Vestnik Samarskogo gosudarstvennogo universiteta – Samara State University Bulletin, 2007. no. 5/1 (55). pp.157-
165. (in Russ.)

25.	 Mukhin M.I. Obrazovanie XXI stoletiya: osobennosti razvitiya [Education of the XXI century: features of 
development]. Perspektivy nauki i obrazovaniya – Perspectives of science and education, 2020. no. 5 (47). pp. 22-
44. DOI: 10.32744/pse.2020.5.2 (in Russ.)

26.	 Myasishchev V.N. Psihologiya otnoshenij [Psychology of relations]. Moscow, Practical Psychology Institute, 
Voronezh: NPO “MODEK”, 1995. 356 p. (In Russ.)

27.	 Nosko I.V. Studentocentrirovannoe obrazovanie kak osnovopolagayushchij princip bolonskih reform v vysshej shkole 
[Student-centered education as a fundamental principle of the Bologna reforms in higher education]. Vektor nauki 
Tol'yattinskogo gosudarstvennogo universiteta. Seriya: Pedagogika, psihologiya – Vector of Science of Tolyatti State 
University. Series: Pedagogy, Psychology, 2011. no. 1 (4). pp. 136-138. (In Russ.)

28.	 Nyudyurmagomedov A.N. Integracionnye processy v pedagogicheskom obrazovanii: dis. … d-ra ped. nauk 



Perspectives of Science & Education. 2021, Vol. 51, No. 3

68

[Integration processes in teacher education: Diss. Dr. Ped. Sci.]. Rostov-on-Don. 1999. 365 p. (In Russ.)
29.	 Pisareva S.A., Tryapitsyna A.P. Variativnost' modelej universitetskoj podgotovki pedagogov [Variability of models of 

teacher university training]. Podgotovka pedagogov v kontekste innovacionnyh izmenenij v vysshem obrazovanii: 
sbornik statej nauchno-prakticheskoj konferencii [Proceedings of scientific conference “Training teachers in the 
context of innovative changes in higher education”]. St. Petersburg: Publishing House: Center for Scientific and 
Information Technologies "Asterion", 2019. pp. 30-37. (In Russ.)

30.	 Savelyeva S.S. Professional'naya kompetentnost' uchitelya XXI veka [Professional competence of the teacher of the 
XXI century]. Kolomna, Kolomna State Pedagogical Institute, 2008. 88 p. (In Russ.)

31.	 Sovershenstvovanie autopsihologicheskoj kompetentnosti pedagoga: uchebno-metodicheskoe posobie [Improving 
the teacher autopsychological competence: educational and methodological guide] / Ed. Board: Bobrova I.A., 
Chursinova O.V. Stavropol: SKIRO PK and PRO, 2019. 99 p. (In Russ.)

32.	 Suleymanova F.M., Fatykhova A.L., Yumadilov A.R. Formirovanie sociokul'turnoj kompetencii budushchih pedagogov 
[Formation of sociocultural competence of future teachers]. Vestnik Universiteta – University Bulletin, 2015. no.7. 
pp. 300-302. (In Russ.)

33.	 Universal'nye kompetentnosti i novaya gramotnost': ot lozungov k real'nosti / Pod red. Dobryakovoj M.S., Frumina 
I.D. [Universal competencies and new literacy: from slogans to reality / Ed. by Dobryakova M.S., Frumin I.D.]. 
Moscow, Publishing House of the Higher School of Economics, 2020. 472 p. (In Russ.)

34.	 Falunina E.V. Ctanovlenie polisub"ektnogo podhoda v oblasti gumanitarnyh nauk i obrazovaniya (istoricheskij 
aspekt) [Formation of a polysubjective approach in the field of humanities and education (historical aspect)]. 
Problemy social'no-ekonomicheskogo razvitiya Sibiri – Problems of socio-economic development of Siberia, 2019. 
no. 3. pp. 136-140. (In Russ.)

35.	 Khamidulin V.S. Modernizatsiya modeli proektno-orientirovannogo obucheniya v vuze [Modernization of the 
project-oriented training model in higher education]. Vysshee obrazovanie v Rossii – Higher Education in Russia, 
2020. vol. 29. no. 1. pp. 135-149. DOI: 10.31992/0869-3617-2020-29-1-135-149 (In Russ.)

36.	 Khanova Z.G., Pozina M.B. Tendencii formirovaniya psihologicheskoj gotovnosti lichnosti k predprinimatel'skoj 
deyatel'nosti [Trends in the formation of the individual psychological readiness for entrepreneurial activity]. Azimut 
nauchnykh issledovaniy: pedagogika i psikhologiya – Azimuth of Scientific Research: Pedagogy and Psychology, 
2020. vol. 9. no. 3 (32). pp. 406-409. DOI: 10.26140/anip-2020-0903-0093 (In Russ.)

37.	 Khutorskoy A.V. Klyuchevye kompetencii kak komponent lichnostno-orientirovannogo obrazovaniya [Key 
competencies as a component of personality-oriented education]. Narodnoe obrazovanie – Public education, 
2003. no. 2. pp. 58-64. (In Russ.)

38.	 Shashkina M.B., Bagachuk A.V. Formirovanie issledovatel'skoj deyatel'nosti studentov pedagogicheskogo vuza v 
usloviyah realizacii kompetentnostnogo podhoda [Formation of research activity of pedagogical university students 
in the context of the competency-based approach implementation]. Krasnoyarsk, Krasnoyarsk State Pedagogical 
University named after V.P. Astafyev, 2006. 240 p. (In Russ.)

39.	 Shilova L.A. Special'naya kompetentnost' kak rezul'tat professional'noj podgotovki bakalavrov pedagogicheskogo 
obrazovaniya [Special competence as a result of professional training of bachelors of education]. NovaInfo.Ru. 
2016. no. 54. pp. 277-280. Available at: https://novainfo.ru/pdf/054-3.pdf (In Russ.)

40.	 Shuklina Yu.A., Suldina O.V. Obrazovanie XXI veka: klyuchevye kompetencii i novaya gramotnost' [Education of the 
XXI century: key competencies and new literacy. Gumanitarnye nauki i obrazovanie – Humanities and Education, 
2019. vol. 10, no. 1. pp. 90-94. (In Russ.)

41.	 Boldrini F. Prosocialità Nella Scuola Superiore: Una Guida per i Docenti. Montesca: ALICE, 2017. 118 р.
42.	 Davis A.N., Carlo G., Schwartz S.J., Unger J.B., Zamboanga B L., Lorenzo-Blanco E.I., Martinez M.M. The longitudinal 

associations between discrimination, depressive symptoms, and prosocial behaviors in US Latino / a recent 
immigrant adolescents. Journal of youth and adolescence, 2016. vol. 45, no 3. pp. 457-470. DOI: 10.1007/s10964-
015-0394-x

43.	 Heckman J. J., Kauts T. Hard evidence on soft skills. Labour Economics, 2012. vol. 19. iss. 4. pp. 451-464. DOI: 
10.1016/j.labeco.2012.05.014

44.	 Isaev I.F., Shilova V.S., Eroshenkova A.I., Kaliuzhnaya A.V., Krolevetskaya F.N. and Tarasova S.I. Identification of Future 
Teachers Values and Their Preparation for Student’s Moral Education in the Context of Public Morality Destruction. 
The Social Sciences, 2016. vol. 11. iss. 29. pp. 6867-6871. DOI: 10.36478/sscience.2016.6867.6871

45.	 Itle-Clark S. & Comaskey E. A proposal for humane pedagogy. International Journal of Humane Education, 2020. 
vol. 1(1). pp. 1-31.

46.	 Kuswendi U. Teacher strategy in Development Prosocial behavior of Students in Elementary School. PrimaryEdu – 
Journal of Primary Education, 2019. vol. 3, no 1. pp. 6-16. DOI: 10.22460/pej.v3i1.1231

47.	 Shin H., Ryan A.M., North E. Friendship Processes Around Prosocial and Aggressive Behaviors: The Role of Teacher-
Student Relatedness and Differences Between Elementary-School and Middle-School Classrooms. Merrill-Palmer 
Quarterly, 2019. vol. 65, no. 2. pp. 232-263. DOI: 10.13110/merrpalmquar1982. 65. 2. 0232

48.	 Sitnikova M.I., Isaev I.F., Kormakova V.N., Minenko N.V. and Shumakova I.A. Teaching quality assurances in higher 
education institution: competence-based approach. Social Sciences, 2016. vol. 11. iss. 10. pp. 2376-2380. DOI: 
10.36478/sscience.2016.2376.2380



Перспективы Науки и Образования. 2021. 3 (51)

69

Информация об авторах 
Кролевецкая Елена Николаевна 

(Россия, г. Белгород)
Доцент, кандидат педагогических наук, доцент 

кафедры педагогики
Белгородский государственный национальный 

исследовательский университет 
E-mail: krolevetskaya@bsu.edu.ru
ORCID ID: 0000-0002-1312-3638

Scopus ID: 57190879019

Исаев Илья Федорович 
(Россия, г. Белгород)

Профессор, доктор педагогических наук
Профессор кафедры педагогики

Белгородский государственный национальный 
исследовательский университет

E-mail: isaev@bsu.edu.ru.
ORCID ID: 0000-0003-3520-9552

Scopus ID: 57190879550

Ерошенкова Елена Ивановна 
(Россия, г. Белгород)

Доцент, кандидат педагогических наук
Доцент кафедры педагогики

Белгородский государственный национальный 
исследовательский университет 
E-mail: eroshenkova@bsu.edu.ru
ORCID ID: 0000-0002-5828-4902

Scopus ID: 57193996793
Researcher ID O-5052-2018

Карабутова Елена Александровна 
(Россия, г. Белгород)

Доцент, кандидат педагогических наук
Доцент кафедры иностранных языков и 

профессиональной коммуникации
Белгородский государственный национальный 

исследовательский университет 
E-mail: karabutova@bsu.edu.ru
ORCID ID: 0000-0003-2014-3570

Scopus ID: 56922117900

Information about the authors
Elena N. Krolevetskaya

(Russia, Belgorod)
Assistant professor, 

PhD in Pedagogical Sciences
Associate Professor of the Department of Pedagogy

Belgorod State National Research University
E-mail: krolevetskaya@bsu.edu.ru
ORCID ID: 0000-0002-1312-3638

Scopus ID: 57190879019

Ilya F. Isaev
(Russia, Belgorod)

Professor, 
Doctor of Pedagogical Sciences

Professor of the Department of Pedagogy
Belgorod State National Research University

E-mail: isaev@bsu.edu.ru.
ORCID ID: 0000-0003-3520-9552

Scopus ID: 57190879550

Elena I. Eroshenkova
(Russia, Belgorod)

Assistant professor, 
PhD in Pedagogical Sciences

Associate Professor of the Department of Pedagogy
Belgorod State National Research University

E-mail: eroshenkova@bsu.edu.ru
ORCID ID: 0000-0002-5828-4902

Scopus ID: 57193996793
Researcher ID O-5052-2018

Elena Karabutova
(Russia, Belgorod)
Assistant professor

PhD in Pedagogical Sciences
Associate Professor at the Department of Foreign 

Languages ​​and Professional Communication
Belgorod State National Research University

E-mail: karabutova@bsu.edu.ru
ORCID ID: 0000-0003-2014-3570

Scopus ID: 56922117900


